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The study investigated the effect on trainee teaching 
behaviors and attitudes resulting from successful completion of a 
particular INSET course.
Specifically, this study investigated participant views in 
respect to the usefulness and effectiveness of the in-service 
teacher training course, COTE( Certificate for Overseas Teachers Of 
English), at YADIM(English Preparatory School of Çukurova 
University). The term participants includes graduates, present 
trainees and present trainers. The study sought to determine how 
participants evaluated the content of the COTE course. The study 
relied on participant self-reporting and self-analysis as its 
investigative technique. The subjects of the study were COTE 
graduates (teachers who have completed the COTE course) as well 
as the present COTE trainees and COTE trainers at YADIM. The 
study was an on-site survey employing both qualitative and 
quantitative data analysis procedures. Data were collected through 
questionnaires and interviews.
There were four research questions addressed. Three groups - 
graduates, present trainees and present trainers - responded to all
questions. For the three groups, question wording varied slightly 
reflecting role perspective and present or past reflection o f the 
respondents.
The first research question concerned participant recall of 
relative topic emphasis in the course. Participants were asked to 
rate emphasis given to each of ten topics included in the COTE 
syllabus. The results indicated that there was disagreement in 
respect to impressions of course content emphasis for some of the 
course content topics although similar answers were given by the 
participants to impressions of content coverage of some 
topics( using visual aids, giving effective instructions, motivating 
students, monitoring learners and correcting errors).
The second question investigated what course topics were 
considered most professionally important. Again, subjects were 
asked to rate professional importance of each of ten topics 
included in the COTE syllabus. The findings showed that the COTE 
graduates' experience and trainees' anticipation of professional 
importance of course content topics( motivating students, giving 
effective instructions, monitoring learners) were similar. However, 
there was also disagreement among participants on specific course 
content topics. One group considered some specific course content 
topics as very important whereas the other group(s) did not share 
this perception.
The third question investigated what course topics were 
considered most useful in classroom teaching. The results 
indicated that COTE graduates and trainees were in agreement on 
the idea that all of the COTE content topics can not be 
implemented in their classroom teaching as there is a mismatch
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CHAPTER 1 INTRODUCTION
What makes a difference in improving student language 
learning proficiency? This is perhaps the central question of 
language teachers, methodologists, syllabus designers, materials 
writers and teacher trainers. As central as this question is we are 
some distance, as a profession, from providing straightforward 
answers. Nunan (1992) notes that" a variety of research studies 
have shown that it is difficult for the researcher to find formal 
relationships between the dependent variable of language 
proficiency and independent variables such as communicative 
methods and materials" (p.94)
It is even more difficult, consequently, to link the dependent 
variable of language proficiency to the independent variable of 
teacher in-service training.
My own interest is in the effectiveness of teacher in-service 
training and, in particular, the in-service training offered under 
the name of COTE ( Certificate For Overseas Teachers Of English) at 
my own institution. My own research is limited by the same 
factors that have made elusive answers to central questions raised 
above. The goal of this study is to investigate the effectiveness of 
a particular English language teacher training program. Does this 
training course change teachers' teaching behaviors in a positive 
way? The ideal post- training results would be seen in positive 
changes in teachers' teaching behaviors and improved student 
learning. However, as we have noted, observing these phenomena 
is problematical.
Kennedy (1993) notes that it is very difficult to describe
effective teaching skilis and strategies in behavioral terms. 
Palmer(1993) agrees that behind every in-service teacher 
education program there should be an underlying desire for 
changes in teaching practice and behavior. Palmer notes, however, 
that "in teacher training there is often a large gap between what 
happens in an in service course and what subsequently happens 
in the classroom "(p.l66). Palmer indicates that measuring the 
training results and changes in teachers' teaching behaviors is 
difficult. Breen, Candlin, Dam, and Gabrielsen (1989) agree that it 
is difficult to focus directly on change in teachers' teaching 
behaviors as it is a long term rather than immediate matter.
What alternatives are there then to obtaining direct 
measures of student learning and/or teacher change? One 
possibility is to ask trained teachers what their own perceptions 
of course effects are and to compare these with trainer 
assumptions and course goals. This kind of data elicitation 
technique relies on subjective self-reporting. The researcher asks 
teachers to report what kind of changes they feel and observe in 
their teaching behaviors after the course. These self reports of 
teachers will be compared with similar questions asked of 
trainers. Responses will also be compared to course content and 
time allocations.
Background of the study
At the Foreign Language Center Of Çukurova University 
(YADIM), there are eighty-one members of staff. Three of them 
are administrators and four of them are teacher trainers. There 
are nine COTE participants at present( 1995-1996 Academic year). 
There are also nine teachers (one of whom is the researcher) who
are doing their MA. (see Table 1) 
Table 1
Staff at YADIM
Administrators 3
Teacher Trainers 4
COTE Participants 9
Teachers who have completed 
COTE
24
Teacher who have completed a 
training course
45
MA Students 9 (One whom is the 
researcher)
Teachers who did not get any 
teacher training)
37
Total 81
YADIM was established to provide intensive language programs 
to students for academic purposes. The students are 
undergraduates of the faculties and graduates of the institutes 
that offer at least 30% of their courses in English. YADIM serves 
the following faculties;
a) Economics and Administrative Sciences
b) Engineering
c) Letters and Sciences
The institutes of ;
a) Applied Sciences
b) Social Sciences
c) Public Health
The goals of the Center are;
a) to prepare students to carry out various tasks in English 
during their studies at the University
b) to contribute to research in the area of English Language 
Teaching.
Since YADIM accepted the idea of continuous professional 
improvement, all teachers are encouraged to keep up to date with 
general developments in TEFL. In 1991, YADIM began to offer its 
teachers a two year in service teacher training program called The 
Certificate For Overseas Teachers Of English (COTE) offered by the 
University of Cambridge Local Examinations Syndicate (UCLES). 
Between the years of 1991 and 1993 three British teacher 
trainers ran the program. At YADIM, COTE is now a one year 
teacher training intensive course and three Turkish teacher 
trainers offer the course. Since the course was instituted at 
YADIM, there has been no feedback collected from those who 
have completed the course. As mentioned in the syllabus (see 
Appendix A) designed by UCLES for COTE, the aim of COTE is to 
provide early in-service training for teachers of English whose 
native language is not English. This certificate is intended for 
practicing teachers who are teaching English to either children or 
adults and who have begun their careers in this field relatively 
recently. In order to provide the form of training envisaged, it is 
planned that the course will normally take a minimum of 150 
hours to cover the methodology and language development 
components. An additional minimum of 4 hours supervised 
teaching is done with candidates' own classes. A further minimum 
of 6 hours of directed observation of live classes is also required.
COTE courses may be organized as full-time or part-time in 
intensive blocks or in distributed sessions. COTE's syllabus 
contains two main components which are ; Language Development 
and Methodology. The main aim of the Language Development 
component is to improve the participants' ability to use English for 
classroom purposes such as reading aloud with meaning and affect 
and giving oral and written instructions for games, activities and 
exercises. In the Methodology component of the syllabus, 
candidates are expected to demonstrate a familiarity with an 
understanding of language as a system in regard to Phonology, 
Grammar, Vocabulary, and Discourse. The Methodology component 
seeks to improve teachers' range and command of appropriate 
teaching techniques and to increase their awareness of the 
learners' needs and strategies to meet these. Participants are 
expected to be able to discuss, with appropriate examples and 
with reference to their background reading and their own 
teaching experience, problems and principles in the topic areas 
such as, structure of English, language skills, error analysis and 
lesson planing.
Teachers attending in service courses like COTE are usually 
exposed to a great amount of new information and ideas. Lamb 
(1995) notes that while this can be exciting at the time, the after­
effects may be less salutary, since the new ideas presented on the 
course might be reinterpreted and implemented by the trainees in 
quite different ways - trainees' implementations might not 
coincide with the initial intention of the course input.
Woodward (1991) agrees that trainees can easily copy 
information and ideas exposed during the course without
believing and understanding them and then change back to old 
behaviors as soon as the model-giver is out of sight and the course 
is over. Lamb (1995) acknowledges that what the teacher trainers 
say during a course may not necessarily be what participants hear 
or remember later. He also mentions that the inter-action of 
'research theory'-the ideas presented in the course- and the 
personal theories of participants, might have quite unexpected 
results. Palmer (1993) notes that "while objectives may vary as to 
the purpose of a specific in-service program(refresher, teacher 
development, retraining, etc.), the actual outcomes in terms of 
change and development in teaching and classroom behaviors 
may be in radical contrast to the original intention" (p. 166). Palmer 
(1993) also notes that at the end of an in-service program the full 
benefit of it may not be attained. The study of the evaluation of a 
particular in service program conducted by Lamb (1995) gives 
empirical support to idea that what trainers intend to present in 
an in-service program might not be what participants hear or 
remember after the course. As well, participants may remember 
the content but may not let it effect their teaching behaviors.
Statement of the Problem
During an informal survey that the researcher conducted 
among the graduates of COTE at YADIM, some of the teachers 
revealed that they forgot much of the information and ideas that 
they had been exposed to on COTE course. Some of the graduates 
mentioned that they remember and use some ideas from the 
course. They also mentioned that some of the new ideas proposed 
did not work so well and were rejected by them. On the other
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hand, some teachers claimed that COTE promoted a fundamental 
change in their approach to teaching.
The present situation at YADIM shows that since COTE was 
instituted at YADIM , there has been no formal feedback collected 
from the teachers who have completed COTE. The researcher plans 
to discover, through interviews, self-reports, and questionnaires, 
to what extent the post participants say they have taken up and 
implemented certain practical ideas promoted in COTE at YADIM.
Purpose of the Study
The objective of this study is to investigate the effectiveness 
of the existing in-service teacher training course, COTE, at YADIM. 
It seeks to determine how teachers evaluate the input they had in 
the course. The study investigates participant views in respect to 
the usefulness and effectiveness of the in-service teacher training 
course, COTE(Certificate for Overseas Teachers Of English), at 
YADlM(English Preparatory School of Çukurova University). The 
term, participants, includes graduates, present trainees and 
present trainers. The study seeks to determine how participants 
evaluated the content of the COTE course.
Significance of the Study
In a direct sense, this study will help Çukurova University 
Preparatory School administration learn about how effective the 
COTE program is. It is hoped that the study will determine how 
teachers who have completed the training program remember and 
put into practice the new information and new ideas that were 
presented on the course.
The significance of this study can be best understood on
8
three levels;
a) from the COTE graduates' perspectives
b) from the present trainees' perspectives
c) from the course designers' points of view.
in this study COTE graduates will be asked to evaluate their 
perception of the course items and to comment on whether they 
have felt and observed any positive changes in their own teaching 
behaviors as a result of the program.
Trainees will have the opportunity to evaluate their 
perception of the course items and to anticipate whether they 
might feel and observe any positive changes in their own teaching 
behaviors as a result of the program.
Trainers will have a chance to see how much of their 
expectations of the course have been fulfilled. Moreover, the 
course designers will have the opportunity to see whether there is 
a match between the intention of the course syllabus they 
prepared, the expectations of the trainees and the experience of 
the graduates. This process for COTE at YADIM can be seen in 
Figure 3 on page 9.
In an indirect sense, the results of this study should 
contribute insights in respect to two important but still 
troublesome areas of language teaching concern - validating the 
success of training programs and measuring the usefulness and 
reliability of teacher self-reporting as an evaluation and research 
tool.
YADIM
COTE
Figure 1. COTE at YADIM
10
Research Questions
In this study the following research questions will be 
considered;
1) To what extent do the participants recall content topics in the 
COTE course ?
2) What course content topics do the participants consider most 
professionally importanti ?
3) What course content topics do the participants consider most 
useful in classroom teaching^ ?
4) What changes would the participants like to see made in the 
course ?
1 "Professionally important" is intended to sample subject views in the 
objective and theoretical. Teachers may feel some subjects professionally 
important but yet not reflect these in their classroom teaching for a 
variety of reasons - lack of understanding, resources, training, demand, 
etc.
2 "Useful in classroom teaching" is intended to sample subject views in the 
subjective and practical. Teachers may feel some of their own teaching 
practices are less than ideal but employ them anyhow out of habit, 
necessity, peer pressure, lack of perceived alternative, etc.
For example, a teacher might feel that lesson plan preparation is 
thoroughly covered in the COTE course, is important as a professional tool, 
but don't plan to prepare lesson plans themselves.
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CHAPTER 2 REVIEW OF THE LITERATURE 
Introduction
The aim of this study is to investigate the effectiveness of a 
particular English language teacher training program in order to 
analyze whether it changes its graduates' teaching behaviors in a 
positive way.
As framework for this research, I will review the literature 
on in-service Teacher Training models and on evaluation models 
for in-service Teacher Training Programs.
The course that I am focusing on, The Certificate for 
Overseas Teachers Of English, is formally a teacher in-service 
training course. It is customarily offered to those who have 
already graduated from a teacher education program and bring to 
the course this as background. The long term goal of the COTE 
course is teacher development. Therefore it will be useful to 
consider in-service training in the context of its predecessor and 
successor activities in teacher education and teacher development.
Teacher Education, Teacher Training and Teacher Development 
In recent years, people who are involved in teacher 
education programs and experts in this field have felt the need to 
differentiate between the terms "Teacher education, teacher 
training and teacher development" as they employ different 
approaches to teacher facilitation.
(Freeman; 1982,1989, Richards; 1987: Woodward; 1991) 
Language teacher education, as Freeman (1989) notes " is 
concerned with the learning and teaching of language teaching"
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(p.28). Richards (1987) states that "teacher education programs 
typically include a knowledge base - drawn from linguistics and 
language learning theory - and a practical component, based on 
language teaching methodology and opportunity for practice 
teaching. In principle, knowledge information from such 
disciplines as linguistics and second language acquisition provide 
the theoretical basis for the practical components of teacher 
education programs"(p.3). Richards (1987) states that the primary 
aim of teacher education programs is the preparation of effective 
language teachers.
Freeman (1989) states that "training is a strategy for direct 
intervention by the collaborator, to work on specific aspects of the 
teacher's teaching. The intervention is focused on specific 
outcomes that can be achieved through a clear sequence of steps, 
commonly within a specified period of time. The aspect of 
teaching that are seen as "trainable" are discrete chunks, usually 
based on knowledge or skills, which can be isolated, practiced, and 
ultimately mastered"(p.39). Freeman (1989) mentions that 
"Teacher Training is based on the assumption that through 
mastery of discrete aspects of skills and knowledge, teachers are 
expected to improve their effectiveness in the classroom"(p.39).
Teacher Education and Teacher Training 
Widdowson (1990) notes that there is a distinction between 
teacher education and training. He states that "training is a 
process of preparation towards the achievement of a range of 
outcomes which are specified in advance. This involves 
acquisition goal-oriented behavior which is more or less formulaic
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in character and whose capacity for accommodation to noveity is 
very iimited"(p.62). Widdowson (1990) acknowledges that 
"Training, in this view, is directed at providing solutions to a set of 
predictable problems and sets a premium on reflecting expertise.
It is dependent on the stability of existing states of affairs and it 
assumes that future situations will be predictable replicas of those 
in the past"(p.62). He (1990) states that education, on the other 
hand, is not based on predictability in this way. "It provides for 
situations which can not be accommodated into preconceived 
patterns of response but which require a reformulation of ideas 
and the modification of established formulae"(p.62). Therefore, it 
concentrates on not only "application of ready-made problem 
solving techniques but on the critical appraisal of the relationship 
between problem and solution as a matter of continuing enquiry 
and of adaptable practice" (p.62). Widdowson (1990) acknowledges 
the value of training courses saying that they provide inspiration 
for practice. He notes that such courses "provide, at least, a sense 
of professional community and there is no doubt that some of the 
inspiration they generate carries over into practice. But for many 
participants what is needed is something more definite in the way 
of a scheme of work of some kind which will direct and maintain 
the momentum of the course into a continuing program of 
monitored activities in the classroom" (p.65).
According to Freeman (1989) "teacher development is a 
strategy of influence and indirect intervention that works on 
complex, integrated aspects of teaching. These aspects are 
idiosyncratic and individual. The purpose of development is to 
generate change through increasing or shifting awareness" (p.40).
14
Freeman (1989) states that any teacher should learn how to 
present material and/or hand out homework. He also notes that it 
is possible to learn these things through training. Freeman (1989) 
notes that "to learn to recognize one's impatience and how it 
affects student participation or to learn one's self-confidence- 
these kind of things depend on developing an internal monitoring 
system"(p.40). Lange (1990) notes " Teacher development is a 
term used in the literature to describe a process of continual 
intellectual, experiential, and attitudinal growth of teachers. It 
suggests that teachers should continue to develop in the use, 
change, and application of their profession" (p. 250). This 
definition indicates that language teachers should not be bound to 
the knowledge that they have learned and that they should 
always be in search of developing their teaching skills by applying 
new techniques - changing their ways of teaching for effective 
teaching. Fincchiaro (1988) also describes teacher development as 
a continual process and notes teachers should continue to develop 
themselves in all aspects of the teaching issue such as their 
knowledge and skills.
Teacher Training and Teacher Development 
Wallace (1991) argues that Teacher Training and Teacher 
Development concentrate on different functions and strategies in 
teacher education. According to him, "training or education is 
something that can be presented or managed by others, whereas 
development is something that can be done only by and for 
oneself (p.3). Kennedy (1993) notes that "training can be seen as 
reflecting a view of teaching as a skill which has finite
15
components which can be learned. Development focuses much 
more on the individual teacher's own development" (p .l62).
Woodward (1991) also differentiates between teacher 
training and teacher development as in Table 2 (on page 16).
Table 2
Teacher Training and Teacher Development Associations
TEACHER TRAINING
TEACHER DEVELOPMENT
Compuisory Voluntary
Competency based Holistic
Short term Long term
One-off Ongoing
Temporary Continual
External agenda Internal agenda
Skill/technique acknowledge 
based
Awareness based, angled 
towards personal growth and 
the development of 
attitudes/insights
Compulsory for entry to the 
profession
Non-compulsory
Top-down Bottom-up
Product/certificate weighted Process weighted
Means you can get a job Means you can stay interested 
in your job
Done with experts Done with peers
(Woodward, 1991, p. 147)
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Maley (cited in Spratt, 1994), also makes a distinction 
between teacher training and teacher development as shown in 
Table 3(on page 17).
Table 3
Differences Between Teacher Training and Teacher 
Development
TEACHER TRAINING TEACHER DEVELOPMENT
Time bound Continuing
Related to needs of course Related to needs of individuals
Terminal outcomes Terminal outcomes
pre-empted open
Information/skills Problem-solving
transmission
Fixed agenda Fixable agenda
Hierarchical Peer oriented
Other directed Inner directed
Top-down Bottom-up
(Maley cited in Spratt 1994, p. 54)
Freeman (1989) mentions that teacher training deals only 
with discrete skills, and complex aspects of the language teaching 
issue can not be mastered through this approach; teacher 
development, on the other hand, is holistic and adopts an 
integrated approach which helps the teachers develop themselves 
professionally.
As the aim of this study is to investigate whether a
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particular teacher training course makes changes in teachers' 
teaching behaviors and attitudes or not; thus the primary focus is 
on teacher training program design, delivery and evaluation. 
However, as the course description indicates!see Appendix A), 
helping teachers become reflective practitioners and "learn how to 
learn" is also a central COTE goal. In this respect, COTE is a teacher 
training course with teacher development aspirations.
Models and Approaches in Teacher Education and Teacher
Training
Richards (1990) notes that two main approaches to the 
study of teaching can guide the development of teaching theories 
for teacher education programs. 1) a micro approach to the study 
of teaching which analytically "looks at teaching in terms of 
directly observable characteristics ( what the teachers do in the 
classroom situation) "(p.4) and 2) a macro approach which 
holistically makes generalizations and inferences that go beyond 
directly quantifiable classroom behavior.
The micro perspective focuses on the training needs of 
participants by breaking them down into discrete and trainable 
skills such as setting up small group activities, or organizing 
practice work. The macro perspective, on the other hand, views 
teacher development as educating the participants on issues and 
thinking processes that guide the effective language teacher. 
Richards (1990) notes that this can be done through practice 
teaching, self and peer observation to get deeper awareness of the 
processes and seminars, workshops and discussion activities to 
relate one's experience to theory and exchange ideas with others
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who are in a similar or same situation.
Woodward (1991) notes that "showing someone how to do 
something is a natural thing to do, whether you are a parent, 
friend or teacher. If we know how to juggle or ride a bike or stake 
delphiniums, it seems so normal that we should show someone 
who does not know how to do these things - that they should copy 
us - until they can 'do it right', that is, our way. We give a model 
and others follow"(p.83). According to Woodward (1991) following 
models like these have advantages; they are usually clear and 
definite. "Followers know what is expected of them. They do not 
have to think too much, they just have to do it like that, or 
become like that. The disadvantages of models are that we may 
copy without understanding, or copy without realizing we are 
copying, or copy something which is imperfect in itself (p.83). As 
Woodward (1991) states, followers of models can copy without 
believing and then change back to their old behaviors as soon as 
their model giver is out of sight. However, she "Whatever the 
questions we might have, we use the giving and following of 
models in teacher training and language teaching all the 
time" (p. 84).
Woodward (1991) acknowledges that there can not be a 
discussion of the provision of models for trainees without a 
discussion of "transfer", that, is the encouragement of "generation", 
or using the model given in different situations. According to 
Woodward (1991) "the underlying assumption of much teaching 
and training is that transfer takes place, that is when people are 
exposed to new patterns, they understand them, grasp the 
generalization behind them and introduce them into their own
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behavior, not only in the special state of the classroom, but into 
appropriate contexts in the real world"(p.l 18).
Woodward (1991) acknowledges four different ways of 
imposing order on teacher training. The first alternative is a 
three-tiered model. Woodward (1991) divides this model into 
three levels; approach, method, and tactic. By approach.
Woodward (1991) means the beliefs people hold about 
instruction. By tactic. Woodward (1991) means activities and 
moment to moment decisions made in the classroom. Method 
stands somewhere between the two as an inter-relation of 
thoughts and beliefs on one hand and the fine detail of a 
particular session on the other. She notes that "the level of method 
encompasses decisions about selections and sequencing of content, 
objectives, material and roles"(p .l40). This model can be 
represented as in Figure 2;
Method
Figure 2. The Approach, Method, Tactic Pyramid 
(Woodward, 1991, p .l 45)
Woodward notes that one of the ways of imposing order on
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teacher training id using bio-polar scales. According to Woodward 
(1991) there are advantages to using scales to organize ideas in 
teacher training. "They can help us to see things less dogmatically, 
and more as mixtures and blends. They can encourage a gradually 
evolving and changing view of many valid points spread out along 
the middle of a scale from one end or extreme to the 
other"(p .l48). (see Figure 3)
Teacher Training- -Teacher Development
Figure 3. The Teacher Training-Teacher Development Scale 
(Woodward, 1991, p. 147)
The third training model alternative comprises individual 
techniques and technique sequences. These are ways of organizing 
input and time from the trainer's point of view. Woodward (1991) 
notes that many trainers may use the idea of length of time and 
number of techniques as a way of organizing input. The fourth 
way of imposing order on teacher training is via course models 
and course metaphors. Course models and metaphors are the 
expression of training aims and beliefs about the issues of 
teaching, learning and training, in the form of a metaphors images 
or equations. In this model Woodward (1991) offers the idea of 
substitution table (see Figure 4 on page 21) as a frame work for 
the teacher training courses. Woodward (1991) notes that "a 
substitution table assumes that there are fixed parts to a teacher's 
job and that having a variety of ways of doing things is not only 
possible but inherently good. Using a substitution table at the 
start of a teacher training course sets up the expectation that
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there will be lots of ideas under each category on the course and 
that any of these can be used in combination with any 
other" (p. 154).
Teacher has to:
plan lessons start classes mark homework etc.
Figure 4 . Substitution Table-Teacher Headings 
(Woodward, 1991 ,p. 15 3)
Woodward (1991) notes that "establishing a metaphor at the 
start of a training course can be useful for different reasons. It can 
make clear a trainer's assumptions about teaching, learning and 
training. It can provoke thought and start the course off with a 
clear image and a clear statement of what a course participant can 
expect from the course"(p. 155).
These changing views of teacher education has forced 
teacher educators to reconsider the existing teacher education 
models and approaches in the field. A study of the evolution of an 
in service program conducted by Breen et al. (1989) gives 
empirical support for the idea that professional development 
should focus on the classroom experiences and classroom-related 
problems of teachers, rather than focusing on the ideas that come 
from outside the classroom.
This study by Breen et al. (1989) was a case study of a
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three-phased in-service program for EFL teachers in a secondary 
school in Denmark. In the first phase of the in-service program 
the trainers adopted the "Transmission Model". In this model 
trainers were in role of experts and the trainees were in a passive 
role. As a reaction to the perceived weakness of the transmission 
model, the trainers next adopted a "Problem Solving Model". In 
this model trainers were in the role of consultants. The content of 
the model was not built on the trainers' knowledge, but on the 
teachers' classroom-related problems. Trainers were in role of 
consultants and suggested solutions to these problems.
In the final phase of the in-service program, a "Classroom 
Investigation Model" approach was created. In this model, trainers 
were facilitators; trainees, on the other hand, were investigators 
who were exploring their own resources, and finding solutions to 
their own problems. Breen et al.(1989) summarized the evolution 
of the three phases of the program as a movement towards an 
exploratory approach based on the classroom as seen by language 
learners. Palmer (1993) similarly discuses three main input styles 
in teacher education programs; "transmission", "problem solving", 
and "exploratory".
Palmer (1993) states that the investment of teachers 
increases from none in the transmission model to most in the 
exploratory model on the continuum of teacher education(see 
Figure 5 on page 23)
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Transmission Problem Solving Exploratory
Low invesment High investment
Figure 5 .Teacher Investment Continuum (Palmer,1993, p .l68 )
Palmer (1993) notes that in the transmission model trainees 
are in a passive role and there is not any contribution from them. 
The input comes only from trainers and that trainees may easily 
reject using the new ideas suggested by the trainers. The 
problem-solving model focuses on trainees' problems and involves 
them in the design and development of the program. However, in 
this model trainers are still the source of knowledge and solutions 
to problems are suggested by them.
In the exploratory model teachers make explorations in 
their own classrooms and find solutions to their own problems. In 
this model trainers are in the role of facilitators and they act as 
colleagues. Breen et al.(1989) note that teacher training programs 
in which trainees are in a passive role can not help teachers grow 
professionally.
The COTE model is largely a "Transmission Model" but, in 
some respects, has been moving more towards a "Problem-Solving 
Model" in recent years. It will be interesting to note if in the re­
design of the UCLES training courses now on-going, more
"Exploratory Model" elements will be added. Feedback, such as 
that collected by this study, may help shape the philosophy and 
form of the new training designs.
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Teacher Training Courses and Evaluation 
A Teacher Training Course is a special case of an educational 
program. Similarly, teacher training course evaluation is a special 
case of program evaluation.
Larsen-Freeman (1985) sees providing delivery of in- 
service education for language teachers as one of the vital steps in 
providing highly quality English language teaching. Most in- 
service teacher education courses are offered as institutional 
courses. The primary aim of these courses is to raise participants' 
awareness of issues regarding the teaching-learning process and 
to provide them with necessary information to improve their 
teaching skills. Daloglu (1996) notes that in order to achieve this 
aim, the curriculum of such courses must be designed to meet the 
needs of trainees and must be evaluated to identify its strengths 
and weaknesses to be able to make revision and adaptations in 
the curriculum. According to Wallace (1991) "whatever mode of 
instruction is used in such in-service programs, its success can not 
be taken for granted" (p.42). He also notes that something which is 
very successful with one group of participants may not work with 
another group of participants who might have seemed very 
similar. Therefore evaluation of in-service programs is very 
important in respect to their contexts and audiences.
Breen et al. (1989) also note that teacher training programs 
must include evaluation of their outcomes and effects. They state
that evaluation can be most informative for trainers if it occurs 
during the training process, and if there is subsequent evaluation 
by the teachers in terms of what happens in their classrooms, 
ideally, such an evaluation should form the starting point for 
future in-service provision.
According to Nunan (1992) evaluation may be defined as "a 
systematic process of determining the extent to which 
instructional objectives are achieved by pupils"(p. 184). Nunan 
(1992) also notes that the data resulting from evaluation helps us 
to decide whether a course needs to be modified or altered in any 
way so that needs of the participants and objectives of the course 
may be achieved more effectively. If certain participants are not 
achieving the goals and objectives set for a course, there is a 
necessity to determine why this is so. Nunan (1988) emphasizes 
that evaluation is not only a process of gathering information, it is 
also part of a decision making process.
According to Nunan (1988) two important characteristics of 
evaluation emerge from the above discussion. In the first place, 
evaluation helps us not only to assemble information but also to 
Interpret that information and make value judgments. Secondly, it 
involves action. We collect information about language programs 
not as a form of philosophical reflection, but in order to do 
something more effective next time.
Richards and Rodgers (1986) define evaluation as 
" ...procedures for gathering data on the dynamics, effectiveness, 
acceptability, and efficiency of a language program for the 
purposes o f decision making. Basically, evaluation addresses 
whether the goals and objectives of a program are effective
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(in absolute term s)." (p .l9)
The definition offered by Worthen and Sanders (1973) 
provides a somewhat a broader perspective:
"Evaluation is the determ ination of the worth of a thing. It 
includes obtaining information for use in judging the worth of a 
program, product, procedure, or object, or the potential utility of 
alternative approaches designed to attain specified objectives."
(P.19)
Oldroyd and Hall (1991) note that evaluation is establishing 
what good a program is doing and whether we are right to want it,
i.e. the value of positive and negative outcomes.
Approaches to Program Evaluation
Brown(1989) states that over the years there have been 
various approaches proposed for ways to accomplish program 
evaluation. He also notes that these approaches fall into one of 
four categories - Goal Attainment approaches. Static Characteristic 
approaches, Process-Oriented approaches and Decision Facilitation 
approaches.
The COTE course has been modified a number of times. 
Usually content, sequence and/or topic concentration have been 
changed. These changes have largely come about on the basis of 
an implicit Static Characteristics approach. That is, looking at the 
syllabus content and course hours, someone decides that more of 
this and less of that is called for. My own study will be largely of 
the Goal Attainment type. Do teachers attain the goals which the 
course anticipates they will attain? To the extent that 
modifications are made in the COTE course on the basis of such 
findings as I hope to present, the evaluation would become, at
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least partially, a Decision Facilitation approach. At the moment, a 
Process Oriented approach to COTE evaluation seems beyond the 
range of current interest or technique. However, some elements of 
COTE process characteristics may emerge during in the interview 
phase of this study.
Brown(1989) also point outs that among the approaches that 
were stated above "there are certain patterns which can help not 
only in understanding the differences and similarities between 
the existing approaches but also in formulating an approach 
tailored to(and therefore most advantageous to) a particular 
program" (p.229).
These patterns center on three dimensions as taking place 
during the development of a program and its curriculum. The 
purpose is to gather information that will be
1) Formative vs. summative: Formative evaluation is used to 
improve a program. Summative evaluation on the other hand 
occurs at the end when a program has been completed. The 
purpose of gathering information in this type of evaluation is to 
determine whether the program was effective.
2) Product vs. process: Product evaluation is defined as any 
evaluation which is focused on whether the goals of the program 
were achieved. Process evaluation on the other hand centers 
more on what happens in a program that helps to arrive at those 
goals.
3) Quantitative vs. Qualitative: Brown (1989) notes that 
"quantitative data are gathered using those measures which lend 
themselves to being turned into numbers. Qualitative data on the 
hand, are generally observations that do not so readily lend
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themselves to becoming numbers and statistics"(pp.231-232).
The present study is primarily a summative, product 
evaluation type study employing both quantitative and 
qualitative data collection and analysis techniques.
Self-Reporting as a Program Evaluation Tool 
As mentioned previously, this study relies heavily on 
trainee self-reporting as a principal evaluation and research tool. 
What do we know about the reliability and validity of teacher self 
reporting as an evaluation and research technique?
Richards (1990) states that self reporting is one of the more 
efficient data collection techniques for studying the following:
a) the kinds of teaching activities being used regularly
b) whether all of the program's goals are being addressed
c) the degree which personal goals for a class are being met
d) the kinds of activities that seem to work well or not to work 
well.
Britten (1988) states that for the reliable assessment of 
trainees' teaching performance, outcome evaluations are needed. 
However self-assessment can augment outcome evaluations and 
can even be part of an outcome evaluation. Self-assessment 
training increases the validity of teacher self-reporting. 
Britten(1988) believes that trainees' self assessment is a very 
important but neglected area in TEFL.
One might presume that teacher self-evaluation would not 
be candid or accurate. As noted (Britten, 1988), self-assessment 
training can increase the validity and reliability of teacher self- 
reporting. Richards (1990) also argues that "the reliability of
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teacher self reports can be increased by using self report 
inventories that focus on specific instructional practices. When 
questions have a very specific focus, comparisons of the accuracy 
of teacher self reports with observation reports made by outside 
observers have revealed agreement around 75 % of the time. 
Accuracy is found to increase when teachers focus on specific 
skills in a particular context and when the self report instrument 
is carefully constructed to reflect a wide range of potential 
teaching practices and behaviors"(p. 123).
Moraes (1993) notes that self-reporting is also considered to 
be a valuable tool in self-development. Self-reporting is one in a 
series of activities which "enable trainees to pursue self-initiated, 
self-directed, and self-observed growth" (p.96).
Research on the Evaluation of the Teacher Training 
Programs:
Researchers have employed a variety of different models in 
teacher training evaluation depending on the nature of the 
program they are evaluating, the purpose of the study, and the 
resources that are available.
In their evaluation study, Raban and Postlethwaite (1990) 
gave a pre and post course questionnaire to the training 
participants in order to measure the change in their perceptions of 
the particular needs of the participants. Their findings indicated 
that the course was effective in terms of raising the participants' 
awareness and increasing their knowledge.
Di Obilda, Bolay, Foster and Addison( 1990) conducted 
training evaluation to determine which items and content areas of 
a training program were most and least important in preparing
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successful graduates. The researchers indicated that the value of 
the research was in its eclectic nature.
The evidence on teacher education in English language 
teaching shows that the content of a teacher education program as 
well as its delivery determine its effectiveness. There are a 
variety of models that can be used to evaluate the effectiveness of 
teacher education programs. However, the key issue is to decide 
which one is the most appropriate one for the education program 
in question. Different aspects of each model can be incorporated to 
lead to an eclectic model.
All of the approaches and dimensions discussed so far are 
important to know about in the evaluation process because the 
evaluator should decide which approach or combination of 
approaches he/she wishes to use. These distinctions and decisions 
must eventually lead to determining which measure! s) will be 
applied to changing items of a particular teacher training program.
There seems to be a consensus in the literature that even 
though many people write about teacher education, teacher 
training, and teacher development programs, few people 
concentrate on the effects of these programs on teachers and 
students. Loucks and Melle (1982) note that what most staff 
development reports indicate is simply statements of participant 
satisfaction, which are then used to determine the success of a 
program. Baden (1982) suggests that in-service education should 
create change in teachers! in teachers' teaching behaviors and 
their attitudes towards the issue of teaching) and eventually, in 
students. Baden (1982) notes that these programs' efficacy should 
be evaluated systematically. Effectiveness of teacher training
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programs should be measured not only at the level of the teacher- 
participant, but also at the level of the students with whom 
teachers interact.
What the literature suggests is that effective teacher 
education, teacher training and teacher development programs 
are critical to effective teaching. On-going evaluation of such 
programs should help ensure the relevance of these programs to 
their participants. The literature indicates that the models for 
teacher training evaluation are still in the "formative" stage.
This thesis intends to explore the potential of "evaluation" to 
guide effective " Teacher Education, Design and Delivery." using 
participant self-reporting as its major research tool.
I now turn to the particular design of this study.
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CHAPTER 3 METHODOLOGY 
Introduction
This study is a survey study investigating the effect on 
participant teaching behaviors and attitudes resulting from 
successful completion of a particular INSET course.
The study investigates the effectiveness of the existing in- 
service teacher training course, COTE, at YADIM. It seeks to 
determine how teachers evaluate the input they had in the 
course. The study investigates participant views in respect to the 
usefulness and effectiveness of the in-service teacher training 
course, COTE (Certificate for Overseas Teachers Of English) at 
YADIM (English Preparatory School of Çukurova University). The 
term, participants, includes graduates, present trainees and 
present trainers. The study seeks to determine how participants 
evaluated the content of the COTE course.
This chapter describes the subjects, instruments, and data 
collection procedures the researcher employed in conducting the 
survey study. The subjects in this study comprised COTE course 
graduates, trainees who are attending this course currently(1995- 
1996 academic year), and the present teacher trainers that are 
offering the COTE at YADIM. The data were collected with the aid 
of two different types of data collection procedures: (a) interviews 
and (b) questionnaires.
Subjects
In this study the subjects were 24 COTE graduates, (teachers 
who have completed the COTE course), 9 trainees who are 
attending the COTE course currently( 1995-1996 academic year), 
and three teacher trainers who are offering the course at present
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at YADIM. All of the subjects were invited to take part in the 
study as volunteers. The subjects were grouped into three 
categories(see Table 4).
1. Teachers Who Have Completed COTE: COTE Graduates
The COTE course has been offered since the 1990-1991 
academic year. Therefore, this study was conducted in the sixth 
year it has been offered. Twenty four teachers have attended and 
successfully completed the course so far. Three of them have 
resigned from the institution, leaving 21 COTE graduates who 
completed the course before the 1995-1996 academic year and 
who are currently teaching at YADIM. All of these teachers were 
included in the study.
2. COTE Trainees:
All the nine COTE participants who are currently attending 
the course were involved in the study. These teachers are 
currently teaching at YADIM and at the same time attending the 
course.
3. COTE Trainers:
All of the three teacher trainers(one of whom is the head of 
the teacher training unit) who are currently delivering the COTE 
course were included in the study (see Table 4 on page 34).
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Table 4
Subjects in the Studv
SUBJECTS IN THE STUDY NUMBER OF SUBJECTS
COTEGRADUATES 24
COTE TRAINEES 9
COTE TRAINERS 3
TOTAL 36
Instruments/ Materials
The data were collected with the aid of two different types 
of data collection procedures: (a) interviews and (b) 
questionnaires. Both qualitative and quantitative data were used 
in the study. The qualitative data were collected through both 
interviews and questionnaires and quantitative data were 
collected through questionnaires.
Interviews
The aim of adding this dimension to the study was to 
determine to what extent participants feel that INSET changes 
teaching behaviors. The interviews employed semi-structured and 
open-ended questions to investigate how participants(COTE 
graduates, present COTE trainees and trainers) recall and evaluate
the input given in the course. The interview questions (see 
Appendix B) focused on what COTE graduates, present trainees 
and trainers (a) think about the reasons of the trainees and 
graduates for taking the course, (b) how much they think the 
course will meet/has met the participants' expectations, (c) how 
much the trainees apply specific COTE content in their teaching
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situations after the course, (d) how much influence participants 
think the course will have on graduates' general teaching 
behaviors, (e) what changes, if any, participants think need to be 
made in the course to make it better adjusted to trainee needs, 
and (f) what additional factors need to be considered in COTE 
course evaluation not covered in the above questions.
Questionnaires
Questionnaire one (Q l), questionnaire two (Q2) and 
questionnaire three (Q3) contained parallel questions (see 
Appendix C for Q l, Appendix D for Q2 and Appendix E for Q3). Ql 
was given to COTE graduates. Q2, was given to present trainees, 
and Q3 was given to trainers. The questionnaires were designed to 
investigate participant views in respect to the usefulness and 
effectiveness of the in-service teacher training course,
COTE(Certificate for Overseas Teachers Of English), at 
YADIM(English Preparatory School of Çukurova University). 
Questionnaires contained 8 questions. The first two questions 
were in the form of Likert-type rating scales. In the first section 
of question 1 (la ) the scale concerned how much certain COTE 
content topics were covered in the course, and the second section 
(lb ) regarded the perceived professional importance of these 
content topics. The last and third section of the question 1 (Ic) 
concerned how much these content topics might be/ were used in 
actual teaching situations after the course. The answers given to 
each question were analyzed as mean scores (M) and standard 
deviations (® ). In question 1, the scale used for each section in 
respect to COTE content topics ranged from (1), none (2), a little 
(3), somewhat to (4), much.
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In the la  section of the question 1, COTE graduates, present 
trainees and trainers were asked to indicate to what extent each 
of 10 content topics were covered in the COTE course. (These 10 
content topics were selected as those of key significance in the 
COTE syllabus. They remained constant throughout questionnaire 
items 1 and 2). In the lb  second of the question 1, participants 
were asked to indicate to what extent each content topic is one of 
professional importance and significance for them. In the third 
section of question 1 (Ic ) participants were asked to indicate the 
likely use of these content topics in the actual teaching situations. 
The second question asked graduates and trainees to indicate how 
competent they (might) feel and would feel in respect to use of 
the ten content skills both before and after the course. Trainers 
were asked to estimate how competent their trainees felt before 
the course and how competent they expect their trainees might 
feel after the course in respect to use of the ten content skills. The 
third question investigated in what areas the graduates and 
trainees most wanted to improve themselves. Again, the ten 
content skill areas were indicated as potential development 
targets. Trainers were asked to indicate in what content skill areas 
they think their trainees most want to improve themselves. The 
fourth questionnaire item investigated how much influence the 
course had (might have) on the participants' teaching skills. In the 
fifth question of the questionnaire participants were asked what 
kind of general levels of expectation they had as a group entering 
the COTE program. What percentage of entering colleagues had 
high expectations, what percentage no expectations, what 
percentage low expectations? (This question proved troublesome
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for the participants to respond to and the data results proved 
uninterpretable.) In the sixth question subjects were asked to 
indicate how much they were influenced by the COTE course. In 
the seventh question the subjects were asked to indicate how 
much they think COTE had met (might meet) their expectations. 
The last question of the questionnaire was an open ended 
question and asked subjects what changes, if any, they think need 
to be made in the course to make it better adapted to their 
teaching needs.
Validity and Reliability of Instruments;
The questionnaires and interviews included a representative 
sample of the actual syllabus content topics of COTE as offered at 
YADIM. Questionnaire reliability was underwritten by pilot­
testing to ensure that the questions and design were appropriate 
to the research questions and that the format and the wording of 
the questions were clear.
Procedures
The first step in the procedure was interview 
administration. The interviews for this study took place during 
the period of May 6-10, at YADIM. All trainers(a total of 3), 15 
COTE graduates, and all COTE participants (a total of 9) that are 
currently attending the course participated in the interviews. The 
questionnaires were piloted at YADIM during the period of April 
24-26, 1996. The questionnaires were piloted to check whether 
the format and items were clear to the subjects. The subjects were 
asked to write any questions or comments about the items that 
they were not clear about on the questionnaires. After the
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piloting, the necessary alterations were made according to the 
feedback subjects gave, and the revised questionnaires were 
administrated at YADIM during the period of May 6-10, 1996. The 
first questionnaire was distributed to a total of 9 subjects, the 
trainees who were currently attending the COTE course. The 
second questionnaire was distributed to the COTE graduates( a 
total of 24) and the third questionnaire was distributed to the 
trainers! a total of 3).
Data Analysis
The data collected from close-ended items of the 
questionnaires were analyzed with the aid of descriptive statistics. 
For some questions means and standard deviations were 
computed and displayed. For other question items, frequencies 
and total percentages of the responses to items were calculated 
and displayed. Open-ended items on the questionnaires were 
analyzed using qualitative data analysis. The comment sections of 
the questionnaires and interviews were analyzed by coding the 
emerging themes .The study employed rank comparisons across 
groups, frequency analysis of preferred versus non-preferred 
practices and mean and standard deviation comparisons of Likert- 
type rating scale items.
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CHAPTER 4 DATA ANALYSIS 
Introduction
This study was a survey study and investigated the effect 
on participant teaching behaviors and attitudes resulting from 
successful completion of a particular INSET course. Specifically, 
this study investigated participant outcomes of the in-service 
teacher training course, COTE(Certificate for Overseas Teachers Of 
English) , at YADIM(English Preparatory School of Çukurova 
University). The study sought to determine how teachers 
evaluated the input given in the course. The study employed two 
different types of data collection procedures : (a) interviews 
(conducted in English) (b) questionnaire administration(in 
English). Most of the data collected through questionnaires were 
analyzed quantitatively and were presented in tables as both 
frequencies and percentages. The open- ended questions in the 
last sections of the questionnaires were analyzed qualitatively, 
coded and summarized.
Interview Analysis
The interviews for this study took place during the period of 
May 6-10, 1996, at YADIM. Three trainers, twenty four COTE 
graduates and nine COTE participants participated in the 
interviews. The data collected through interviews were analyzed 
by focusing on the theme being investigated. Before the 
interviews were analyzed themes were formulated to categorize 
the data. The actual interview questions were taken as basis to 
generate these themes. Then the themes were coded and the
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subject responses were formulated into descriptions. Three 
different groups of interviews were conducted.
1.Interviews with the COTE trainees (n=9)
2.Interviews with the COTE graduates (n=15)
3.Interviews with the COTE trainers ( n=3)
Parallel questions were asked all of the three different groups.
For the most part, the tables synopsize direct reports of the 
interviewees. Consequently, the tables should be self-explanatory 
with little comment needed for summarizing remarks or for 
adding information which appeared with interview data but not in 
the synoptic comment in the tables.
Interviews with the present COTE Trainees (n=9)
Trainees' reasons for taking the COTE course are displayed in 
Table 5 (on page 41).
Table 5
Trainees' Reasons for Taking the COTE Course
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COTE trainees 
n=9
7 8
1.Compulsory + + + +
2.Develop 
themselves + + +
3.Compulsory 
and develop 
themselves
+ +
4.International 
certificate + + + + 4-
5.First they felt 
it was
compulsory
but later found it
useful
+ + +
6. Disappointed 
to find out that 
it was not 
effective 
in finding jobs
+ +
Nine trainees took the COTE course for what might be called 
instrumental reasons "compulsory"(four trainees) and for 
"international reasons"(five trainees). Three trainees took it for 
self development reasons and two trainees took it for combined 
instrumental/developmental reasons.
Table 6(on page 42) displays trainees ideas on the course 
being compulsory or not compulsory.
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Trainees' Idea on the Course Being Compulsory or not Compulsory
Table 6
COTE trainees 
n=9
7 8
Course should be 
compulsory + + + + + + +
Course should not 
be compulsory + +
Six of the trainees stated that the course should be 
compulsory. They also stated that otherwise they would not take 
the course. Two trainees stated that the course should not be 
compulsory but teachers should be informed about the content of 
the course and its benefits and that only volunteer teachers 
should take the course.
Table 7 displays trainees ideas to what extent they think the 
course will meet their expectations.
Table 7
To What Extent the Trainees Think the Course Will Meet Their 
Expectations
COTE trainees 
n=9
1 2 3 4 5 6 7 8 9
Very much +
Much
+ + + +
A little
+ + +
Not at all +
One trainee stated that the course will meet his
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expectations "very much." Four trainees stated that the course will 
meet expectations "much" and three trainees stated it will meet 
expectations "a little". One stated that it will meet expectations 
"not at all"
Table 8 displays whether trainees think they can implement 
course contents in their future teaching.
Table 8
Whether Trainees Think They can Implement Course Contents in 
Future Teaching
COTE trainees 
n=9
1 2 3 4 5 6 7 8 9
l.None of them 
can be 
implemented 
because there is a 
theory/practice 
mismatch
+
2.Some of them
can be
implemented
but there is a
theory/
practice
mismatch
+ + + +
S.Some of them 
can be
implemented but 
the content is 
not particularly 
suitable 
for YADIM
+ +
4.A11 of them can 
be implemented 
but there is some 
theory/practice 
mismatch
+ +
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Trainees stated that they may implement(at least to some 
extent) content areas of the COTE course in their actual teaching 
after the course. However, two trainees think that not all of the 
content areas of the COTE course can be implemented in their 
particular teaching situation, YADIM, as some of the content areas 
are not realistic and cannot be put into practice in the exact way 
they were taught in the course. Four trainees stated that some of 
the content areas of the course can be implemented in their 
teaching situations but there is still a theory/practice mismatch. 
Table 9 displays how much trainees think the course will 
influence their teaching behaviors.
Table 9
How Much Trainees Think the Course Will Influence Their 
Teaching Behaviors
COTE trainees 
n=9
1 2 3 4 5 6 7 8 9
Very much +
Much
+ + + + +
A little
+ + +
Not at all
Examination of Table 9 indicates that the course will have 
some influence on their teaching behaviors. One trainee stated 
that the course will have "very much" influence on his teaching 
behaviors. Out of nine trainees, five of them stated that the course 
will have "much" influence on their teaching behaviors.
Table 10(on page 45) displays what trainees find the most 
useful.
Table 10
What Trainees Find the Most Useful
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COl'E trainees 
n=9
2 4 8
Skills teaching + + + + +
Error correction
+
Using the 
blackboard + +
Lesson planning +
Using the visual 
aids
Student
motivation
Material
evaluation
Examination of data displayed in fable 10 indicates that 
notably, out of nine trainees seven stated that they find the 
content topic of "skills teaching" the most useful as they are 
inexperienced teachers and they will need to know how to teach 
skills in their actual teaching situation in the future.
Table 11 (on page 40) displays changes trainees think need 
to be made in the course.
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Table 11
Changes Trainees Think Need to be Made in the Course
COTE trainees 
n=9 8
Competent
trainers + + + +
More practical 
items that can be 
put in practice 
should be 
in syllabus
+ + +
Want to watch 
trainers in actual 
teaching 
situation 
as a model
+ + +
They do not want 
to teach when 
attending 
the course
+
Assignments 
useful but too 
many_______
+ + + +
Trainers should 
be native 
speakers_______
+ + +
Content topic
distribution
should
be better in the 
syllabus_______
+
There should not 
be so many 
classroom 
observations
+ +
First two 
observations 
should be non- 
assessed
+ +
Four trainees stated that more qualified trainers should 
offer the course and four trainees stated that assignments are 
very useful but too many. Three trainees stated that they would 
like to see more practical items that can be put into practice 
included in the syllabus of the course.
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Interviews with the COTE Graduates (n=15)
Table 12 displays the COTE graduates reasons for taking the 
course.
Table 12
COTE graduates' reasons for taking the COTE course
COTE graduates 
n=15 7 8 10 11 12 13 14 15
Compulsory + + + + + +
Develop
themselves + + + + 4 -
Compulsory 
and develop 
themselves
+ + +
International
Certificate + +
First they felt 
it was
compulsory 
but later found 
it useful
+ + + +
Disappointed to 
find out that 
it was not 
effective 
in finding jobs
+ + +
Six graduates took the COTE course as it was compulsory. In 
the interviews most of the graduates stated that they had no 
other choice but to take the course as the administration asked 
them to take it. They also stated that they found the course very 
useful when they completed. Five of the graduates stated that 
they took the course in order to develop themselves 
professionally. Three graduates stated that they took the course as 
it was compulsory and for developing themselves professionally. 
Three graduates stated that they were disappointed when they 
found out that the course was not effective in finding jobs.
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Table 13 displays COTE graduates' ideas on the course being 
compulsory or not.
Table 13
COTE Graduates' Idea on the Course Being Compulsory or not 
Compulsory
COTE graduates 
n=15
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Course should be 
compulsory + + + 4- +
Course should not 
be compulsory + + + + + 4- 4- 4- 4- +
Out of fifteen COTE graduates ten of them stated that the 
course should not be compulsory. Five graduates stated that the 
course should be compulsory.
Table 14 displays to what extent the COTE graduates think 
the course has met their expectations.
Table 14
To What Extent the COTE Graduates Think the Course Has Met 
Their Expectations
COTE graduates 
n=15
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Very much + + +
Much
+ + 4- + + + +
A little
+ +
Not at all
+ + +
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Examination of data displayed in Table 14 indicates that 
seven graduates stated that the course has met expectations 
"much." Three graduates stated that the course has not met their 
expectations at all as they were experienced teachers and the 
course content was designed only for inexperienced teachers.
Table 15 displays the results of the question whether COTE 
graduates think they are implementing course contents in their 
teaching situation now.
Table 15
Whether COTE Graduates Think They are Implementing Course 
Contents in Their Teaching Situation now
COTE graduates 
n=15
1 7 8 10 11 12 13 14 15
None of them
can be
implemented
as there is a
theory
practice
mismatch
+ + + + + +
Some of them can 
be implemented 
but there is a 
theory/practice 
mismatch
+ + + + + +
Some of them can 
be implemented 
but the content is 
not particularly 
suitable for 
YADIM
All of them can 
be implemented 
but there is some 
theory/practice 
mismatch
+ + +
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Six graduates agreed on the idea that none of the COTE 
content areas can be implemented in their classroom teaching as 
there is a theory/practice mismatch between the course content 
and their actual teaching situation. Six graduates said some of the 
course content can not be implemented in their classroom 
teaching as there is a theory/practice mismatch between the 
course content and their actual teaching situation. Five of the 
graduates stated that some of the content areas can be 
implemented in their classroom teaching but the content is not 
particularly suitable for YADIM.
Table 16 displays how much COTE graduates think the 
course has had an influence on their teaching behaviors.
Table 16
How Much COTE Graduates Think the Course Has Had an Influence 
on Their Teaching behaviors
COTE graduates 
n=15
1
1
2 3 4 5 6 7 8 9 10 11 12 13 14 15
Very much + + +
Much
+ + + + + + +
A little
+ + + +
Not at all
+
Ten of fifteen graduates stated that the course has had "very 
much" or "much' influence on their teaching behaviors. Four said 
that the course has had "a little" influence, and one graduate said 
that the course has not had any influence on his teaching 
behaviors at all.
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Table 17 displays what content areas COTE graduates found the 
most useful.
Table 17
What COTE Graduates Found The Most Useful
COTE graduates 
n=15
7 8 10 11 12 13 14 15
Skills teaching + + + + + + +
Error correction
+ + +
Using the 
blackboard
Lesson planning
+
Using visual aids + + + +
Student
motivation +
Material
evaluation
Out of fifteen graduates seven of them stated that skills 
teaching was the most useful content area. Four graduates stated 
that the content area using visual aids was the most useful for 
their classroom teaching.
Table 18(on page 52) displays changes COTE graduates think 
need to be made in the course.
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Table 18
Changes COTE Graduates Think Need to Be Made in the Course
COTE graduates 
n=15 8 10 11 12 13 14 15
Competent
trainers + +
More practical 
items that can be 
put
in practice 
should be 
in syllabus______
+ + + + + 4- + +
Want to watch 
trainers in actual 
teaching 
situation 
as a model
+ + + + + +
We should not 
teach when 
attending 
the course
Should not be so 
many
assignments
Trainers should 
be native 
speakers_______
Content topic 
distribution 
should be better 
in the syllabus
+ +
There should not 
be so many 
classroom 
observations
+ +
First two 
observation 
should be non- 
assessed
Eight graduates stated that more practical items that can be 
put into practice should be in the syllabus of the course. Six of the 
graduates stated that they want to observe their trainers in the 
actual teaching situation as a model.
There were a number of additional comments to this item which
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do not fit well to a table. Graduates stated that there is a 
mismatch between the content of the course and their actual 
teaching situation. Some teachers stated that trainers should not 
teach the course in lecture style. They suggested that the course 
could be much better in the workshop style. Graduates also stated 
that the content of the course was designed for the needs of 
inexperienced teachers. Thus, the course content should be 
redesigned for the needs of experienced teachers, too. They also 
stated that after the COTE course, teachers' development should 
somehow be observed by the trainers. Some graduates stated that 
they did not wanted to be treated like students during the course 
and want trainers to be more objective in assessing their written 
work.
Interviews with the Trainers (n=3)
Table 19(on page 54) displays the results why trainers think 
that teachers take the COTE course.
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Table 19
Why Trainers Think That Teachers Take the COTE Course
COTE Trainers 
n=3
Compulsory
Develop
themselves + + +
Compulsory 
and develop 
themselves
International
Certificate + +
First they felt 
it was
compulsory 
but later found 
it
useful
Disappointed to 
find out that 
it was not 
effective 
in finding jobs
All of the three trainers stated that teachers take the course 
in order to develop themselves professionally. Two of them stated 
that teachers take the course as it gives an internationally 
accepted certificate when they complete the course.
Table 20(on page 55) displays the trainers idea on the 
course being compulsory or not compulsory.
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Table 20
Trainers' Idea on the Course Being Compulsory or not Compulsory
COTE Trainers 
n=3
1 2 3
Course should be 
compulsory
+ + +
Course should not 
be compulsory
All of the three trainers stated that the course should be 
compulsory.
Table 21 shows to what extent trainers think the course will 
meet their trainees' expectations.
Table 21
To What Extent the Trainers Think the Course Will Meet Their 
Trainees' Expectations
COTE Trainers 1 2 3
n=3
Very much
Much + + +
A little
Not at all
All of the trainers think that the course will meet their 
trainees' expectations "much".
Table 22(on pge 56) displays how much the trainers think 
their trainees will implement contents in their teaching situation 
after the course.
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Table 22
Whether the Trainers Think Trainees Will Implement Contents in 
Their Teaching Situation After the Course
COTE Trainers 
n=3
None of them
can be
implemented
as there is a
theory
practice
mismatch
Some of them can 
be implemented 
but there is a 
theory 
practice 
mismatch
Some of them can 
be implemented 
abut the content 
is
not suitable 
particularly 
for YADlM's 
needs
All of them can 
be implemented
1
+ + +
Examination of Table 22 indicates that the trainers think 
that at least some of the content areas of the course will be 
implemented by the trainees after the course. They also stated 
that the amount of implementation depends on the trainee's being 
a reflective teacher or not.
Table 2 3 (on page 57) shows how much trainers think the 
course will have an influence on their trainees' teaching 
behaviors.
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How Much the Trainers Think the Course Will Have an Influence 
on Their Trainees' Teaching Behaviors
Table 23
COTE Trainers 
n=3
Very much
Much
A little
Not at all
The trainers stated that they have no idea as to the this 
answer to the question "How much do you think the course will 
have an influence on trainees' teaching behaviors?" (This table was 
kept in order to maintain parallelism with other question 
responses from the other two subject groups).
Table 24 displays what content areas trainers think the 
trainees find the most useful.
Table 24
What Trainers Think the Trainees Find the Most Useful
COTE Trainers 
n=3
1 2 3
Skills teaching + + +
Error correction
Using the 
blackboard + +
Lesson planning
Using visual aids
Student
motivation
Material
evaluation
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All of the three trainers stated that their trainees think 
skills teaching is the most useful content areas. Two trainers 
stated that using the blackboard is one of the most useful content 
areas for their trainees.
What Changes Trainers Think Need to Be Made in the Course 
Trainers stated that participants need time in order to 
reflect on the content of the course. They also stated that in the 
course there should be peer observations and self observations 
through video watching. They also stated that the first two 
classroom observations should be non-assessed.
Questionnaires
All of the three questionnaires given to the participants 
contained parallel questions. Questionnaires contained 8 questions. 
Seven of questions were analyzed quantitatively. The results are 
analyzed as shown in Table 25.
Table 25
Analyses For Question Types
Question M f %
la + +
lb + +
Ic +
2 + +
3 + +
4 + +
5 -f- +
6 + +
7 + +
8 Qpen-ended narrative
Note: M: mean scores, SD: Standard Deviation, f: frequency, %: percentage.
The first two questions were in the form of Likert-type 
scales. In the first section of question 1 (la ) ratings were given to 
how much certain COTE content topics were seen as covered in the 
course. In the second section (lb ) ratings were given to the 
professional importance of these content topics. In the last section 
of the question 1 (Ic) ratings were given as to how much these 
same content topics might be useful in actual teaching situations 
after the course. The answers given to each question were 
analyzed as mean scores (M) and standard deviations (SD). In all 
sections of question 1, a four part scale was used to rate each of 
ten major COTE content topics. The ratings scaled from (1),
(2), a little (3), somewhat to (4), much.
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none
Results for Question 1 ( la)
The first section(la) of question 1, asked participants to 
estimate to what extent each content topic was covered in the 
COTE course. The results are displayed in Table 26( on page 60).
It should be remembered that the questionnaire wording 
reflected the different perspectives of COTE graduates, trainees 
and trainers, although the rating detail was parallel in all three 
questionnaire types. The graduates reported what they 
experienced, trainees what they anticipated, and trainers what 
they anticipated of trainees.
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Table 26
Coverage o f COTE Content Topics
Content
topics Graduates Trainees Trainers
n==24 n=9 n=3
1. Lesson planning M 3.58 3.11 4.00
.65 .78 .00
2.Giving effective M 3.79 3.77 4.00
instructions æ .50 .44 .00
3. Dictation M 2.41 2.77 3.33
æ .88 .83 .57
4. Skills teaching M 3.58 4.00 4.00
æ .71 .00 .00
5. Correcting errors M 3.66 3.44 3.33
æ .63 .72 .57
6. Using the blackboard M 3.58 3.11 3.33
æ .58 .92 .57
7. Evaluation of the M 3.04 3.22 3.66
textbook or materials .82 .83 .57
8. Monitoring learners M 3.70 3.77 3.00
.46 1.00 1.00
9. Using visual aids M 3.87 3.44 3.66
.44 .88 .57
lO.Student motivation M 3.70 3.44 2.33
SD .55 .52 1.00
Note: 1-none, 2- a little, 3- somewhat, 4- much ;COTE graduates" 
experienced" Trainees"anticipated". Trainers "anticipated of Trainees"
Comparison of responses of graduate "experience" and
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trainee "anticipation" of course coverage was highly similar. Most 
(to less) course coverage ranking of ratings was in the order for 
graduates , using visual aids(M: 3.87), giving effective 
instructions(M: 3.79), monitoring learners(M:3.70), motivating 
students(M: 3.70) and correcting errors(M: 3.66), whereas ranking 
of ratings was in the order for trainees , skills teaching(M:4.00), 
giving effective instructions!M: 3.77), monitoring learners!M: 
3.77), motivating students(M; 3.44), using visual aids(M: 3.44), 
and correcting errors!M; 3.44).
There were ties in the mean scores of the trainers regarding 
the coverage of the content topics; lesson planning(M: 4.00), giving 
effective instructions!M: 4.00), skills teaching(M: 4.00), 
evaluations of the textbooks or materials!M: 3.66) and using 
visual aids(M: 3.66). Notably, trainers saw lesson planning and 
evaluation of textbooks and materials as highly covered whereas 
graduates and trainees did not.
Examination of SDs(see Table 26 on page 60) indicates that 
graduates were most in agreement on using visual aids and 
monitoring learners and most diverse on dictation. Trainees were 
most in agreement on student motivation and diverse on 
monitoring learners!SD: 1). Trainers were unanimous in rating 
lesson planning, giving effective instructions and skills teaching.
Results for Question 1 (lb )
The second section! lb ) of question 1, asked participants to 
indicate to what extent each course content topic is professionally 
important for them(see Table 27 on page 62).
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Table 27
Importance o f COTE Content Topics
Content
topics
Graduates
n=24
Trainees
n=9
Trainers
n=3
1. Lesson planning M 3.45 3.11 3.6
æ .72 .33 .52
2.Giving effective M 3.91 4.00 4.00
instructions æ .28 .00 .35
3. Dictation M 2.50 2.88 2.66
æ .72 .33 .57
4. Skills teaching M 3.79 4.00 4.00
æ .41 .00 .00
5. Correcting errors M 3.66 3.77 4.00
.63 .44 .00
6. Using the blackboard M 3.62 3.55 3.33
æ .64 .72 .57
7. Evaluation of the M 3.50 3.44 3.33
textbooks or materials æ .57 .65 .52
8. Monitoring learners M 3.91 3.88 3.33
æ .65 .52 .57
9. Using visual aids M 3.83 3.77 3.66
æ .48 .66 .57
lO.Student motivation M 4.00 3.88 4.00
æ .00 .33 .00
Note: 1-none, 2- a little, 3- somewhat, 4- much ;COTE graduates" 
experienced" Trainees"anticipated", Trainers "anticipated of Trainees"
Comparisons of responses of graduates "experience" and 
trainees "anticipation" of importance of course content topics was 
highly similar. The most(to less) important course content topic
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ranking of ratings for graduates was in the order, motivating 
students(M: 4.00), giving effective instructions(M: 3.91) and 
monitoring learners(M: 3.91) whereas for trainees ranking ratings 
was in the order, giving effective instructions(M: 4.00), skills 
teaching(M: 4.00), monitoring learners(M: 3.88) and motivating 
students(M: 3.88). There are again some differences noted in 
respect to trainers who rated content topics most(to less) 
important. There were ties in the mean scores of the trainers; 
giving effective instructions(M: 4.00), skills teaching(M: 4.00), 
correcting errors(M: 4.00) and motivating studentslM: 4.00). 
Trainers considered correcting errors as more important than did 
graduates and trainees. There are some similarities between the 
trainees and trainers in response to section lb . Trainees and 
trainers considered skills teaching as highly important whereas 
graduates did not consider it as important as trainers and 
trainees.
Analysis of SDs indicates that the COTE graduates had 
consensus on the importance of the content topic motivating 
students whereas trainees had most consensus on the content 
topics giving effective instructions and skills teaching. Trainers 
had the most agreement on the importance of COTE content topics 
skills teaching, correcting errors and motivating students.
Results for Question 1 (Ic)
The third section(lc) of question 1, asked participants to 
rate their perception of classroom usefulness of each course 
content topic. The results are displayed in Table 28(on page 64).
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Table 28
Classroom usefulness o f COTE Content Topics
Content
topics
Graduates
n=24
Trainees
n=9
Trainers
n=3
1. Lesson planning M 2.83 2.33 3.33
.81 .86 .57
2.Giving effective M 3.83 3.77 4.00
instructions æ .38 .44 .00
3. Dictation M 2.12 2.66 2.66
æ .79 .70 .57
4. Skills teaching M 3.62 3.55 4.00
SD .49 .72 .00
5. Correcting errors M 3.50 3.55 4.00
æ .59 .52 .00
6. Using the blackboard M 3.37 3.44 4.00
æ .82 .72 .00
7. Evaluation of the M 3.16 3.00 3.00
textbooks or materials æ .70 1.00 .00
8. Monitoring learners M 3.87 3.77 3.00
æ .33 .44 1.00
9. Using visual aids M 3.41 3.44 3.33
.58 .88 .57
lO.Student motivation M 3.91 3.88 3.00
.28 .33 1.00
Note; 1-none, 2- a little, 3- somewhat, 4- much ;COTE graduates" 
experienced" Trainees"anticipated". Trainers "anticipated of Trainees"
Rankings of ratings of responses for graduate "experience" 
and trainee "anticipation" of classroom usefulness of course
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content topics was very similar. Graduates' ranking of ratings for 
of the most useful course content topics was; motivating 
students(M: 3.91), monitoring learners(M: 3.87) and giving 
effective instructions(3.83) whereas trainees' ranking of ratings 
was in the order; motivating students(M: 3.88), giving effective 
instructions(M· 3.77) and monitoring learners(M: 3.77). There are 
some differences noted in trainer comparisons. Trainers' ranking 
of ratings for the most useful content topics were tied; giving 
effective instructions(M: 4.00), skills teaching(M: 4.00), correcting 
errors(M: 4.00) and using the blackboard(M: 4.00). Notably, the 
trainers considered skills teaching, correcting errors, and using the 
blackboard as highly important for classroom teaching whereas 
graduates and trainees considered these content topics less 
important for classroom teaching.
Results for Question 2
Question two assessed participants' perceived change in 
competence as a result of COTE training. Subjects were asked to 
judge how competent they were in classroom handling of content 
topics first beforet Table 29) and then after COTE training(Table 
30).
Analysis of Table 29 
The analysis of Table 29 is on page 66.
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Table 29
Competency Before COTE
Content
topics
Graduates
n=24
Trainees
n=9
Trainers
n=3
1. Lesson planning M 2.12 2.00 2.00
æ .68 .70 .00
2. Giving effective M 2.62 2.88 2.33
instructions æ .71 .33 .57
3. Dictation M 2.50 2.66 3.00
SD .93 .70 .00
4. Skills teaching M 2.29 2.33 2.33
æ .69 .50 .57
5. Correcting errors M 2.45 3.11 2.00
æ .72 .33 .00
6. Using the blackboard M 2.66 2,77 2.66
æ 1.00 .44 .57
7. Evaluation of the M 2.45 2.33 1.33
textbooks or materials .70 1.00 .57
8. Monitoring learners M 2.91 2.22 2.00
.65 .66 1.00
9. Using visual aids M 2.58 3.22 2.33
æ .88 .44 .57
lO.Student motivation M 3.20 3.00 2.33
.72 .86 .57
i N V j L C .  ±  I I W L  « . L  « a x ,  i -  J V ^ X A X ^ V V X X «.X  v.,
very competent ;COTE graduates" experienced" Trainees"anticipated", 
Trainers "anticipated of Trainees"
The analysis of Table 29 indicates that COTE graduates felt 
themselves already competent in motivating students(M: 3.20), 
monitoring learners(M: 2.91), using the blackboard(M: 2.66) and
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giving effective instructions(M; 2.62). Present COTE trainees stated 
that they felt themselves already competent in using visual 
aids(M: 3.22), correcting errors(M: 3.11), motivating students(M: 
3.00) and giving effective instructions(M: 2.88) before they 
attended COTE course. The trainers stated that trainees 
considered themselves already competent in dictation(M: 3.00) 
and using the blackboard(M: 2.66).
Comparisons of responses of graduates "experience", trainees 
"anticipations" and trainers "anticipations of trainees" are quite 
diverse. Both graduates and trainees indicated that they already 
had great competence in motivating students whereas trainers did 
not agree with these anticipations of trainees.
Analysis of SDs suggests that COTE graduates had high 
agreement as to prior competence in monitoring learners whereas 
trainees had high agreement as to pre-course competence on 
giving effective instructions and correcting errors. Trainers had 
the most agreement on pre-course competence of trainees in 
lesson planning, dictation, and correcting errors.
Analysis of Table 30 
The analysis of Table 30 is on page 68.
6 8
Table 30
Competency After COTE
Content
topics
Graduates
n=24
Trainees
n=9
Trainers
n=3
1. Lesson planning M 3.41 3.33 3.66
æ .83 .70 .57
2. Giving effective M 3.79 3.55 3.33
instructions æ .41 .52 .57
3. Dictation M 2.75 3.00 3.66
SD 1.00 .70 .57
4. Skills teaching M 3.62 3.55 3.33
æ 1.00 .70 .57
5. Correcting errors M 3.58 3.88 3.00
.50 .33 .00
6. Using the blackboard M 3.58 3.44 3.33
.71 .72 .57
7. Evaluation of the M 3.45 3.22 3.33
textbooks or materials æ .00 .72 .66
8. Monitoring learners M 3.83 3.00 3.00
æ .72 .66 1.00
9. Using visual aids M 3.62 3.77 3.33
æ .57 .44 .57
lO.Student motivation M 3.87 3.77 3.33
SD .33 .44 .57
Note: 1- not competent at all, 2- somewhat competent, 3- quite competent, 4- 
very competent ;COTE graduates" experienced" Trainees"anticipated", 
Trainers "anticipated of Trainees"
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Analysis of Table 30(on page 68) indicates that the COTE 
graduates stated that they had the greatest post-course 
competence in motivating students(M: 3.87), monitoring 
learners(M: 3.83) and giving effective instructions(M: 3.79) after 
completing the course. Trainees indicated that they anticipated 
the most post-course competence in correcting errors(M: 3.88), 
motivating students(M: 3.77) and using visual aids(M: 3.77) after 
the course. The trainers indicated that the trainees would 
experience most post-course competence in lesson planning(M: 
3.66) and dictation(M: 3.66). Comparison of responses of graduate 
"experience" and trainee "anticipation" of post-course competence 
is similar. Both groups indicated most post-course competence in 
motivating students whereas trainers did not share this 
anticipation of trainees. Analysis of Table 30(on page 68) shows 
that trainers think trainees would experience the most post­
course competence in lesson planning and dictation. As noted the 
trainees do not share this perception.
Analysis of SDs indicates that the COTE graduates had the 
most agreement in respect to content topic motivating students 
whereas trainees had the most agreement on the content topic, 
correcting errors. Trainers had the most agreement as to trainee 
post-course competence in respect to content topics, lesson 
planning, giving effective instructions, correcting errors, using the 
blackboard, evaluation of the textbooks or materials and 
motivating students.
Results for Question 3
In question 3 participants were asked to rank those areas in
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which they (or their trainees) would like to improve their teaching 
skills(most like to improve: 1, least need to improve: 10). Table 
31 (on page 71) shows rank means of responses. Lowest means 
indicate those areas in which participants would most like to 
improve teaching skills and vice versa. SDs show spread of rank 
responses.
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Desired improvement in COTE Content Topics after Course 
Completion
Table 31
Note: COTE graduates Trainees Trainers
Content Graduates 
topics
Trainees
n=24
Trainers
n=9 n=3
1. Lesson planning M 4.73 6.33 3.33
æ 3.49 3.20 2.51
2. Giving effective M 3.87 5.33 2.33
instructions 2.49 2.44 .57
3. Dictation M 8.26 5.88 9.33
æ 2.70 3.40 .57
4. Skills teaching M 3.52 2.22 2.00
æ 2.37 2.58 1.73
5. Correcting errors M 3.47 5.66 4.33
æ 2.08 2.00 2.51
6. Using the blackboard M 6.87 6.66 7.00
SD 2.47 3.20 1.73
7. Evaluation of the M 6.56 6.66 9.33
textbook or materials æ 2.77 2.73 1.15
8. Monitoring learners M 5.39 6.55 6.00
1.72 2.35 1.73
9. Using visual aids M 5.87 4.77 7.33
2.22 2.43 .57
lO.Student motivation M 6.43 5.00 4.00
SD 2.21 2.73 1.00
NoterRank Means: 1 is the most desired improvement, 10 is the least desired 
improvement.
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The results ( see Table 31 on page 71) show that the COTE 
graduates stated that they would most like to improve themselves 
in the content topics of correcting errors and skills teaching as a 
result of completing the course.
Analysis of mean scores of Table 31 shows that graduates 
would most like to improve their teaching skills in the areas of 
correcting errors(M: 3.47), skills teaching(M: 3.52) and giving 
effective instructions(M: 3.87). Trainees would most like to 
improve themselves in the area of skills teaching(M: 2.22). 
Trainers said that trainees would most like to improve their 
teaching skills in the areas of skills teaching(M: 2.00), and giving 
effective instructions(M:2.33). Comparison of responses of 
participants indicates that there is agreement among the three 
groups in nominating the content area of "skills teaching" as the 
area in which the participants had or would like to have the most 
improvement.
Examination of SDs indicates that graduates were most in 
agreement on their experience of improvement in monitoring 
learners(SD: 1.72) and most diverse in their experience of 
improvement in lesson planning(SD: 3.49).
Notably, in Table 31, trainees are most in agreement on 
their anticipation of improvement in monitoring learners(SD: 2.35) 
and most diverse in their anticipation of improvement in 
dictation(SD: 3.40). Examination of trainers' responses' SDs 
indicates that they were most in agreement on anticipated of 
trainees improvement in giving effective instructions(SD: .57) and 
dictation(SD: .57) and most diverse in lesson planning(SD: 2.51) 
and correcting errors(SD: 2.51)
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Results of Question 4
Question 4 asked participants(Graduates; experienced, 
Trainees; anticipated, Trainers; anticipated of Trainees) to rate the 
influence of COTE on their general teaching behaviors. In question 
4, a four item scale was used to rate each of 10 major COTE 
content topics. The rating scale ranged from (1) not at all, (2) a 
little, (3) very much to (4) extremely. The results are displayed in 
Table 32 as frequencies and percentages.
Table 32
COTE Influence On Participants' Teaching Behaviors
Graduates 
n=24 
f %
Trainees
n=9
f %
Trainers
n=3
L %
Not at all —
A little 9 37.5 1 11.1 1 33.3
Very much 15 62.5 8 88.9 2 66.7
Extremely — — — — — —
Total 24 100 % 9 100 % 3 100%
Note; COTE graduates" experienced" ,Trainees"anticipated", Trainers 
"anticipated of Trainees"
Sixty-three percent of graduates, 88.9 % of trainees and 66.7 
% of trainers stated that COTE has had(would have) "very much" 
influence on teaching behaviors of trainees. Graduates' and 
trainers' responses were quite similar; graduates(37.5 %) and 
trainers (33.3 %) thought the course had "a little" influence on 
teaching behaviors whereas of the trainees' 11.1 % of them
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thought the course would have "a little" influence on their 
teaching behaviors. No group accepted the idea that COTE has 
had(or would have) an extreme influence on their teaching 
behaviors.
Results of Question 5
The intent of this question item was to determine the 
judgments of the various subject groups as to what kind of 
expectations new classes of COTE trainees arrived with. Generally, 
were the classes optimistic with high expectations, pessimistic 
with low expectations or soporific with no expectations either high 
or low? For new trainees this represented a judgment by incoming 
trainees as to the tenor or mood of their class. For graduates this 
measure represented a general judgment on the mood of entering 
COTE classes, their own class included. For trainers the measure 
represented their experience of the frame of mind of entering 
COTE classes. However, it was clear in post discussions that for 
many respondents the content of this question was not clear and 
that responses might well be unreliable and invalid. Since 
meaning of the data is incertain, results of this question are not 
displayed or analyzed.
Results of Question 6
Question 6 asked the COTE graduates' experience of 
influence by the COTE training. Trainees were asked how much 
they anticipate influence of COTE training and trainers were asked 
to indicate how much they think their trainees will be influenced 
by the COTE training after they have completed the course. They
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were given four choices, "extremely", "very much", "a little" and 
"not at all". The results are displayed in Table 33 as frequencies 
and percentages.
Table 33
Influence Of COTE Training
Graduates 
n=24 
f %
Trainees
n=9
f %
Trainers
n=3
f %
Not at ali 8 33.3 ~
A little 12 50 5 55.6
Very much 4 16.7 4 44.4 3 100
Extremely — — — — — —
Total 24 100 % 9 100 % 3 100 %
Note: COTE graduates" experienced" ,Trainees"anticipated". Trainers 
"anticipated of Trainees"
Table 33 shows that 33.3 % of the graduates think that the 
course did not have any positive influence on their teaching 
behaviors at all whereas all trainees and trainers think that the 
course will have influence on teaching behaviors to some extent. 
The analysis of results indicates that 44.4 percent of trainees 
think the course will have "very much" influence on their teaching 
behavior. On the other hand, 16.7 % of the graduates think that 
the course had "very much" influence on their teaching behaviors. 
All three groups agreed on the idea that the course will not have 
an extreme influence on their teaching behaviors.
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Results of Question 7
Question 7 asked COTE graduates to what extent the course 
has met their expectations. Question 7 asked trainees to what 
extent they think the course would meet their teaching needs 
after completing it. Trainers were asked to what extent the course 
will meet their trainees' expectations. The results are displayed in 
Table 34 as frequencies and percentages.
Table 34
How Much the Course Meets the Expectations of Participants
Graduates 
n=24 
f %
Trainees
n=9
f %
Trainers
n=3
f %
Not at all —
A little 2 8.3 —
Much 11 45.8 6 66.7 2 66.7
Very much 8 33.3 3 33.3 1 33.3
Extremely 3 12.5 — “
Total 24 100% 9 100 % 3 100%
Note; COTE graduates" experienced" ,Trainees"anticipated", Trainers 
"anticipated of Trainees"
Analysis of frequencies and percentages in Table 34 
indicates that most (66.7 % ) of the trainees think that the course 
will meet their expectations at the "much" level. Some( 33.3 % ) of 
them stated that the course will "very much" meet their 
expectations. Forty-six percent of the graduates stated that the 
course has met their expectations "much". Interestingly, three 
graduates indicated that the COTE course far exceeded their
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expectations. Sixty-seven percent of the trainers stated that the 
course will meet trainees' expectations "much". No participants felt 
that the course would be a major disappointment - that the course 
would not meet their expectations at all.
Analysis of the Comment Section of the Questionnaire 
Twenty four COTE graduates, nine trainees and 3 trainers 
responded to the open ended questions in the comment section of 
the questionnaires. The data collected from the last section of the 
questionnaire were analyzed by coding and organizing the 
recurring themes ( at least two occurrences ) under the headings ;
(a) like, (b) dislike, and (c) would like. In this section data 
were analyzed to Investigate what changes, if any, COTE graduates, 
trainees and trainers think might be made in the course to make 
it better adapted to their needs.
The data collected from each group (COTE graduates, 
trainees and trainers) were analyzed separately. The findings 
indicate that COTE graduates and trainees favor practices which 
stress teacher participation such as discussions and workshops 
through which teachers exchange and share ideas. Subjects also 
indicated that they like the course content topics as they think 
they are informative. Most of the COTE graduates and trainees 
reported that they do not like theory, which they find difficult to 
apply in their classroom teaching and ideas imposed by their 
trainers.
Most of the graduates and trainees maintained that they 
want a course which has a focus on classroom matters and 
teachers' real needs. They indicated that there should be more
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discussions, workshops and classroom research in the syllabus of 
the course. Most of the graduates and trainees indicated that the 
course is not ideally designed for their particular teaching 
situations and students' needs. They stated that they would like to 
see changes made in the course syllabus so that it is better 
adjusted to these needs. Some of the graduates and trainees 
maintained that they want more qualified trainers. Out of three 
trainers, two felt that the course sessions are well organized and 
designed for the trainees' needs. There seems to be a marked 
contrast between the graduates' and trainees' perception and 
those of the trainers as to the appropriateness of the content of 
the course. The results are displayed in Table 35(on page 79), 
Tables 36 and 3 7 (on page 80).
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Table 35
Opinions of the COTE Graduates about the COTE Course and the 
Changes They Would Like to See in Such a Course.
COTE Graduates 
n=24
Like Dislike Would like
Informative Not designed for their 
particular teaching 
needs
Shared decision 
making
Content topics are 
useful
Being dependent on 
trainers
peer observations
Trainer centered Discussions
Too much theory Workshops
Certificate does not 
help to find a job
T eacher/T rainer 
participation
More time for library 
research
Focus on their own 
institution's and 
students' needs
Independence for 
teachers
Note:All comments above were made by at least two graduates.
Table 36
Opinions of the Trainees about the COTE Course and the Changes 
They Would Like to See in Such a Course.
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COTE Trainees 
n=9
Like Dislike Would like
Informative Not designed for their 
particular teaching 
situation
Syllabus for their 
particular teaching 
situation and needs
Useful content topics Trainer centered Fewer assignments
Too much theory Fewer observations
Qualified trainers
Observing trainers in 
the class as a model
More practical 
knowledge rather than 
too much theory
Note: All comments above were made by at least two trainees.
Table 37
Opinions of the Trainers about the COTE Course and the Changes 
They Would Like to See in Such a Course.
COTE Trainers 
n=3
Like Dislike Would like
Sessions are very well 
organized
Designed for the 
trainees' particular 
needs
Note: All comments above were made by at least two trainers.
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Having analyzed the responses to the questions which 
investigated changes in the participant teaching behaviors and 
attitudes resulting from the COTE course, can now scrutinize what 
implications these responses imply as to how to make the course 
better adjusted to participants' needs and interests.
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CHAPTER 5 CONCLUSION
Summary of the Study
This study investigated participants' views in respect to the 
usefulness and effectiveness of the in-service teacher training 
course, COTE(Certificate for Overseas Teachers Of English), at 
YADIM(English Preparatory School of Çukurova University). The 
term, participants, included graduates, present trainees and 
present trainers. The study sought to determine how participants 
evaluated the content of the COTE course. The subjects of the 
study are COTE graduates (teachers who have completed the COTE 
course) as well as the present COTE trainees and COTE trainers at 
YADIM. The main purpose of this study was to determine ; (a) to 
what extent the participants recall relative content topics in the 
COTE course, (b) what course content topics the participants 
consider most professionally important, (c) what course content 
topics the participants consider most useful in classroom teaching, 
(d) what changes the participants would like to see made in the 
course. Three groups - graduates, present trainees and present 
trainers - were interviewed and given questionnaires in order to 
collect data. For the three groups, question wording varied slightly 
reflecting alternative role perspectives and present anticipation or 
past reflection of the respondents. In this chapter a summary of 
findings and conclusions are presented. The results of the 
qualitative and quantitative data will be discussed. These 
discussions will be followed by recommendations that might be 
sources of input when COTE revisions are considered.
83
Conclusion
The results of this study show that there were mismatches 
among the COTE graduates', trainees' and trainers' perceptions in 
respect to content coverage in the COTE course. The research 
question asked to what extent the participants recall the relative 
coverage of the content topics in the course. Although similar 
answers were given by the COTE graduates, trainees and trainers 
to impressions of content coverage of some topics, there was also 
disagreement in respect to impressions of course content 
emphasis for some of the course content topics.
Recommendation: Trainers might review course content 
topics at the outset of the course and indicate the relative 
emphasis for each of these topics. A more extreme proposal would 
be that trainers review course content topics at the outset of the 
course and let participants choose individual topic emphasis.
The response to what course content topics the participants 
consider the most professionally important, indicated that the 
COTE graduates' "experience" and trainees' "anticipation" of 
professional importance of course content topics were highly 
similar. However, there was also disagreement among COTE 
graduates, trainees and trainers on course content topics in 
respect to their professional importance. For example, trainers 
considered content topic "correcting errors" as very important 
whereas graduates and trainees did not; trainees and trainers 
considered skills teaching highly important whereas graduates did 
not consider this content topic as important as trainers and 
trainees did.
Recommendation: Trainers might review course content
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topics and lead a discussion with trainees on their perceived 
professional importance. A before-course/after-course survey on 
perceived professional importance of course topics might be 
shared with participants. Graduates of the COTE course might 
participate in an early discussion with trainees as to their 
changing views of the professional importance of course topics 
over time.
COTE graduates said that they make some classroom use of 
the COTE content topics they learnt within the course. They agreed 
on the idea that all of the COTE content topics can not be 
implemented in their classroom teaching as there is 
theory/practice mismatch between the course content and their 
actual teaching situation. The results also indicate that graduates 
share the idea that the course content is not designed for the 
needs of experienced teachers. The results show that the majority 
of trainees said that they plan to use some of the course content 
topics in their actual teaching. They also indicated that it is not 
possible to use some of the content topics in their actual teaching 
situation as those content topics are not appropriate for their 
students' needs and/or not designed for the expectations of their 
particular institutions. The trainers do not agree with the trainees 
that some of the content topics are inappropriate for actual 
teaching situations.
Recommendation: Obviously, trainers feel that content topics 
chosen for the course were usable and appropriate in classroom 
situations within the institution. Trainees indicated they would 
like to see more trainer demonstration teaching in actual class 
situations. Such demonstrations would provide good opportunities
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to demonstrate the teachability, usefulness and appropriacy of 
content topics introduced in the COTE course.
The examination of the research question which asked what 
changes participants would like to see made in the course 
indicates that graduates and trainees requested different 
alterations to be made in the course content.
There was an agreement between COTE graduates and 
trainees that not all the course content was not designed for their 
teaching needs. The majority of COTE graduates indicated that the 
course had relatively slight positive effects on their sense of 
teaching competence. The analysis indicated that most of the 
trainees believe that the course will have a very positive effect on 
their teaching behaviors when they complete it. The analysis also 
indicates that there seems to be an agreement between the 
trainees and trainers in this regard. On the other hand, graduates 
indicate that they do not experience very much positive post­
course effects on their teaching behaviors such as those that 
trainees expect. This perception difference of graduates and 
trainees supports the fact that there may be a need to design 
separate COTE courses for the needs of different teacher groups.
Recommendation: The existing methodology part of the 
course can be redesigned for the particular needs of the 
participants who have extensive teaching background in ELT vs. 
those who have no educational and teaching background in ELT. 
The inexperienced teachers can attend a course specifically 
designed for their needs. The graduates and trainees also 
indicated that they would like to have reduction in their work 
load during the COTE course. They suggest that the teaching load
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of the COTE participants should be reduced in order to minimize 
the time pressure and stress the participants' experience. They 
stated that they either would like to have a reduction in their 
teaching load or a reduction in the requirements of the course.
The graduates and trainees also stated that they would like to be 
involved more in the course's input sessions and there should be 
more contribution from them. They would like to see more 
discussions and workshops in the input sessions that may be 
useful for the participants in terms of exploring their classroom 
related problems in relations to the input they receive from 
trainers.
Recommendation: Teachers should be allowed to bring their 
classroom-related problems to the COTE course. A specific element 
might be added to COTE course's syllabus in order to deal with the 
participants' these classroom-related problems and experiences.
Limitations of the Study
In the data analysis section of this study the researcher 
compared responses of the COTE participants' ( graduates, 
trainees and trainers) to one another. Comparing the responses of 
the trainers( n=3) to COTE graduates (n=24) and COTE 
trainees(n=9) would not provide statistically reliable data.
As noted in chapter two the issue of participant self- 
reporting data is still problematical. It would be useful to have 
data from class observations, longitudinal student achievement 
data, peer report data and pre and post-course evaluation data to 
triangulate with the self-report data.
Despite pilot testing, some question types still proved
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confusing. Some of the question types over-lapped in their content 
and interpretation. Overlap may be helpful in testing reliability of 
response but it must be planned to make reliability analysis 
possible.
Implications of the Study
The results of this study indicate that there is a need for 
designing the course content topics according to the particular 
needs of teachers and students at YADIM. Teacher trainers and 
teachers should work together in order to identify the particular 
needs of, especially inexperienced teachers' and students' needs at 
YADIM and develop a course syllabi that speaks to these needs. 
According to the feedback from teachers who are about to take 
the course, the content topic choice and emphasis of each content 
topic should be discussed and negotiated.
This study reflected the views of all available COTE 
graduates, trainees and trainers. It also enabled recommendations 
to be made for future COTE courses to be able to better meet the 
needs of incoming participants. The results of this study will 
contribute to the field of evaluation of the teacher training 
programs, particularly COTE courses, in Turkey.
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Appendix A
Syllabi and Course Descripflons
■ COTE/1A
CERTIFICATE FOR O VERSEAS TEACHERS OF ENGLISH
(designed for those whose native language is not English)
1. AIMS OF THE SCHEME
The aim of this Certificate is to provide early in-service training for teachers of English whose native 
language is not English.
2. TARGET POPULATION
This Certificate is intended for practising teachers whose native language is not English who are 
. teaching English to either children or adults and v;ho have begun their careers in this field relatively 
recently. The certificate is not available to overseas teachers studying in the United Kingdom.
3. ENTRY REQUIREMENTS
Those admitted to courses should be practising teachers and normally have had at least 300 hours 
of relevant classroom experience. Their standard of English should be sufficient to enable them to 
reach the standard required to complete the Language Development Assessment scheme of this 
Certificate (see below) equivalent approximately to the CUEFL Intermediate examinations.
Only those attending at least 80% of an approved course of study will be considered for the award of 
a Certificate.
Candidates should be at least 18 years of age on entry to the course.
4. COURSE REQUIREMENTS
Establishments proposing to prepare students for this examination are required to submit details of 
their courses to the Board for approval on form COTE/8. Schemes should be submitted as long in 
advance of the beginning of the course as possible and it will normally be necessary for them to be 
received at least six months prior to the beginning of the course. The submission should contain a 
full description of the target population and the style of course envisaged which will take full account 
of local circumstances and needs. The submission must also provide full details of the qualifications 
and experience of the staff in the form of a curriculum vitae. When considering applications the 
Board will take into account the experience of the course team as a whole and it is expected that 
those teaching on courses will have appropriate teaching and training experience comparable with 
those required for the DOTE scheme.
In’order to provide the form of training envisaged it is expected that courses will normally take a 
minimum of 150 hours to cover the Methodology and Language Development components. An 
additional minimum of 4 hours supervised teaching done with candidates' own classes of which at 
least three must be with classes of a size which is considered normal in local conditions, will be 
required and a further minimum of 6 hours of directed observation of live classes — not video 
recordings, though such recordings may of course be used in addition.
Where the standard of English of candidates is lower than that normally required for entry, the 
Board may exceptionally approve a course which includes a substantially greater amount of time 
which is devoted to Language Development.
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5.
Courses may be organised on a full-time or part-time basis in intensive blocks or distributed 
sessions, as is appropriate, partly outside the country where the centre is located, e.g. in the United 
Kingdom, if necessary, - with the approval of the TEFL Unit, UCLES.
Centres are required to ensure that classes for practical teaching work are adequate and 
appropriate.
Re-approval for courses must be sought annually at least six months in advance.
Courses may be run at any time during the year.
SY LLA B U S
5.1 Language Developm ent
The main aim of this component will be to improve the participants' ability to use English for 
classroom purposes.
Participants will be helped to improve their ability to:
(i) read aloud with meaning and effect
(ii) give oral and written instructions for games, activities and exercises
(iii) ask oral and written questions
(iv) use English to organise class activities (e.g. descriptions, commands, suggestions)
(v) make up and tell stories for classroom purposes
(vi) give simple oral explanations as and when appropriate
(vii) encourage and support learners in their attempt to learn and use English with a variety 
of appropriate expressions, e.g. by the use of prompts, accepting/encouraging phrases
(viii) select, adapt and write texts, dialogues, exercises etc for learning and for assessment 
purposes
(ix) stimulate and participate in informal conversation with learners
(x) write assessments in English of the strengths and weaknesses of their learners 
In addition they •v:ll b- !.-j:pcd ;o ;r.'.p:c'.u their ability to:
(i) read efficiently
(ii) communicate in language which is situationally appropriate
(iii) produce speech with a pronunciation which is internationally intelligible
(iv) use intonation, stress and rhythm to achieve intelligibility and effect
(v) Monitor learners oral/written use of English
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Reading
Candidates will be expected to be able to;
(a) use appropriately searching, scanning and studying strategies for dealing with 
texts.
(NB Search: for something specific in the text. Scan: to find out something 
about the text. Study, to do something with the text.)
(b) read and deal appropriately with a range of texts from current written 
English - for example; forms, advertisements, timetables, instructions, rt\aps/ 
plans, reference material.
Writing
Candidates will be expected to be able to;
write a range of texts of the kind that teachers or students might need to write with
accuracy in grammar, spelling and punctuation and with regard to appropriate
style - for example;
(a) letters and postcards
(b) instructions and notices
(c) questions for reading comprehension exercises
(d) written test items, including rubrics
(e) dialogues
(0 short pieces of narrative, description (of persons and places), argument and 
explanation
(g) simplified passages to suit students' level
(h) summaries, eg notes taken from a text, discussion or meeting and reproducing 
them briefly in continuous writing
(i) other classroom materials, including role-cards, situation descriptions, projects 
etc.
5.2 Methodology
The methodology component seeks to improve teachers' range and command of 
appropriate teaching techniques and to increase their awareness of the learners' needs 
and of strategies to meet these.
Candidates will be expected to be able to discuss, with appropriate examples and with 
reference to their background reading and their own teaching experience, problems 
and principles in the following topic areas:
The Nature of Language including:
(a) the psychology of language
(b) the social function of language
(c) language variety
(d) the place of language in educational development 
Language Learning including:
showing an understanding of the major theories of language learning and 
acquisition and their implication for the classroom situations within the candidates 
experience.
Teaching Approaches and Methods including:
(a) comparing and contrasting these (eg grammar-translation, audio-lingual, 
communicative) and
(b) showing their relevance to particular classroom situations.
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S tru c tu re c)/ En^^lisli incluJin^ ;
showing an understanding of. and an ability to present the main features and their 
interpretation in English in the areas of discourse, grammar, vocabulary, pronunci­
ation. meaning and use.
L ani^u age S k ills including:
showing an understanding of the skills underlying listening, speaking, reading and 
writing and their relative importance in particular educational environments.
C o u rs e  O b je c tiv e s including:
particular reference to learners' needs and the selection and grading of materials to 
achieve specified language targets.
H elp in g  L ciin icrs including:
(a) recognising and understanding patterns of form and usage.
(b) helping themselves and others to learn through participation in language 
practice and use.
(c) retaining what is learned.
(d) developing insights and strategies that will aid further learning.
E rro r A n a ly s is including:
showing an understanding of the reasons for student errors and their influence on 
teaching.
V
C la ssro o tn  M a te r ia ls including:
rc:c:^ ;:^ . 1. .! .’.'¡ng. cons::;.^ :;ng and expecting and aid.; available
the teacher such as te.xts, visuals and recordings.
inc!i:din;V
showing an understanding of the purpose of testing and assessment and the 
relevance to teaching and learning.
L esson P la tin in g including:
reference to objectives, content, procedures and evaluation.
6. Mode of Assessment
6.1 The assessment is in four parts:
(i) Methodology
The Methodology assessment is in two parts: (a) the E.xam Paper and (b) Course 
Work. Each part represents 50% of the final Methodology assessment.
The Methodology Paper will consist of one three hour question paper, dealing 
with topics related to the course and responding to the objectives of the present 
syllabus.
Section A: Three questions to be answered from a choice of four.
Section B: Four questions to be answered from a choice of five/six.
The questions in Section A will be essentially discursive. The questions in 
Section B are designed to test the teachers' speed of response to brief situations.
The use of a standard monolingual or bilingual dictionary for this section only 
of the examination is permitted.
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Exiuuj^ l^cti of Proicils
1 Choose a particular class or level in your school or institution and:
(a^  prepare a set of reading, materials suitable for the learners in the class;
(b) devise a set of problem-solving tasks based on these materials;
(c) evaluate the effectiveness of your tasks from (i) your point of view, and
r,:\ il,.. I,.
Write a report of around 4,000 words describing your work, exemplifying it 
in action and evaluating its effectiveness in practice. Comment on any 
modifications you felt it necessary to make to your problem-solving task 
design.
2. Choose a particular class or level in your school or institution and:
design an activity in which the learners have to produce a piece of 
written work;
mark the written work of a number of learners, and identify those areas 
where a majority appear to have weaknesses;
devise and administer a set of remedial exercises/activities in the light 
of your findings.
Write a report of around 4,000 words describing your work, exemplifying it 
in action and showing the justifications for the choice of areas for remedial 
practice, and the types of exercise/activity devised. Evaluate the effectiveness 
of your remedial materials.
3. Choose a particular class or level in your school or institution and:
(a) select or prepare a set of materials to accompany your learners' class 
textbook, to help them develop their listening skills: 
use these materials with your class;
(a)
(b)
tc)
(b)
(c^ evaluate your 
materials.
learners responses an^.· :ffedi:ci i\ e.ness of vour
Write a report of around 4.000 words describing your work, exemplifying it 
in action and evaluating its effectiveness. Comment on any difficulties your 
learners had and offer suggestions for helping them overcome these 
problems.
(iv) Practical Test
(a) Candidates' Teaching Ability - their capacity to demonstrate the behav­
iours set out in the Methodology component should be assessed through­
out the course. Three assessments at each of two different levels/ages for 
each candidate (ie a total of 6 assessments) are required to be submitted by 
course tutors on assessment forms provided by the Syndicate, together 
with an overall assessment by the centre. These will be moderated by the 
local external moderator (who will also moderate written work) and must 
then be forwarded to the Syndicate for consideration by the Chief 
Moderator.
(b)
(0
Candidates should demonstrate an ability to handle a good range of 
relevant techniques.
The Practical Test not only evaluates candidates' abilities in methodology 
but also includes an element which assesses candidates' language abilities.
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6. A S S E S S M E N T  S C H E M E
Assessment will be carried out by course tutors and moderated by a Moderator appointed by the 
Board. It is hoped that centres will be able to nominate a person locally who can be approved by 
the Board. If no local appointee is available, centres must be prepared to accept the cost of an 
appointment made by UCLES.
There will be three major areas of assessment; A. Language Development; B. Methodology; C. 
Practical Teaching.
A. Language Development (see also COTE/19)
Continuous assessment will be used to determine the effectiveness of each candidate's use of 
English. The candidates will be assessed for each of the following assignments:
(i) reading a story or other text to a class
(ii) writing a set of instructions and an exercise for a learning or testing activity
(iii) organising and monitoring a classroom activity
(iv) writing a narrative, descriptive or argumentative text for classroom use
(v) marking a set of learners' written work
(vi) using a book, an extract or article on TEFL to help plan the content and/or method(s) of 
a specific part of the teaching programme.
N .B.
The specific tasks will be set and marked by course tutors and moderated by the external 
moderator.
Many of the skills developed in the Language Development component will be best tested in the 
Practical Teaching component of the course (e.g. intelligibility, appropriacy of language, skill in 
asking questions, ability to stimulate^conversations), so that course tutors/moderators will need 
only to isolate the relevant skill In the midst of normal classroom activity in order to assess it.
B. M ethodo logy (see also COTE/10)
Candidates will be assessed by means of five assignments one of which will be a formal two hour 
seen written paper set and marked by the course tutor towards the end of the course. The 
remaining four assignments will be set by the Syndicate and may be done at any time during the 
period of the course. They will be moderated by the Moderator after having been marked by the 
course tutor. One of these assignments will focus especially on some aspects of the teacher's 
language awareness.
All assignments will be assessed on a five point scale (A to E). The grades are described in COTE/ 
11: Notes for the Guidance of Assessors and Moderators. Assignments graded A should be of 
outstanding merit. Assignments graded E are unsatisfactory. Failure to hand in an assignment 
automatically earns a grade E. Candidates must obtain an overall assessment of Grade C in order to 
pass this component, with at least a grade D on each individual assignment. All assignments must 
be submitted. A candidate may re-submit, not more than twice, any assignment which is graded E.
Normally all assignments should be completed by the end of the course. No assignments may be 
accepted for consideration more than six months after the end of any course and then only in the 
most exceptional circumstances.
C. Practica l Teaching
Candidates' capacity to demonstrate the behaviours and knowledge set out in the syllabus for 
Methodology will be assessed on four separate occasions by the Course Tutor. On one of these 
occasions - preferably toward the end of the course - the Course Tutor may be accompanied by 
the moderator. The assessments must be reported on Form COTE/3 and the lesson plan for each 
lesson must be attached to this form; a summary of the four assessments with comment by Course 
Tutor and Moderator should be made on the form provided by the Exceptions Unit, U CLES anc 
forwarded to UCLES for scrutiny by the Chief Moderator.
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Candidates should demonstrate an ability to handle a range of techniques.
It will be noted that the Practical Test not only evaluates candidates' abilities in Methodology but 
also includes an element which focuses specifically on their ^anguage abilities - quite apart from 
any assessment which relates to the Language Development component.
The assessment must take local teaching conditions into account.
Practical Teaching will also be assessed on a five point scale (A to E). The grades are described in 
COTE/11 : Notes for the Guidance of Assessors and Moderators. A candidate graded A will show 
outstanding skill as a teacher at this stage in his or her career. A candidate graded E ought not to be 
a member of the profession. Candidates must obtain a final grade of Grade C or above in order to 
pass this component.
Candidates must pass in all three areas of assessment in order to gain a certificate. Candidates who 
fail in one area may be referred in that area and at the discretion of the TEFL Unit, UCLES, may be 
permitted to resit that component only dh dne future occasion provided appropriate arrangements 
can be made by the centre, the course tutor and moderator.
Moderation
To ensure that suitable standards of training and assessment of practical and theoretical work are 
being maintained, the Moderator wjjI assess, with the Course Tutor, approximately 15% of all 
candidates teaching, or not less than 5 candidates, whichever is the larger number. She/he will 
look at all written work, and will be required to attend at least two input sessions/seminars/ 
workshops taking place during his or her visit to the course. Moderation should ideally take place 
towards the end of the course.
Detailed guidelines of the conduct of courses and assessment are given in COTE/11: Notes for the 
Guidance of Assessors and Moderators.
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Appendix B
INTERVIEW QUESTIONS 
INTERVIEW WITH COTE GRADUATES
1. What were your reasons for taking the COTE course? (please put 
a tick and/or indicate.)
a) Compulsory___________
b) I wanted to develop myself professionally_______
c)
Other_____________________________________________________
2. Do you think the course should be compulsory? why? why not?
3. How much do you think the course has met your expectations?
a) Very much_________
b) Much__________
c) A little.
d) Not at all.
4. What content areas did you find the most useful in the course? 
3- Do you implement the areas that you found useful during the 
course in your teaching situation now?
why ? why not?
5. How much do you think the course has had an influence in 
your teaching behaviors?
6 .What changes , if any, do you think need to be made in the 
course to make it better adjusted to your teaching needs?
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INTERVIEW WITH COTE TRAINEES
1. What are your reasons for taking the COTE course? (please put 
a tick and/or indicate.)
a) Compulsory___________
b) I wanted to develop myself professionally_______
c)
Other____________________________________________________
2. Do you think the course should be compulsory? why? why not?
3. How much do you think the course might meet your 
expectations?
a) Very much_________
b) Much__________
c) A little.
d) Not at all.
4. What content areas do you find the most useful in the course? 
3- Do you think that you can implement the areas that you find 
useful during the course in your teaching situation after the 
course?
why ? why not?
5. How much do you think the course can have an influence in 
your teaching behaviors?
6 . What changes , if any, do you think need to be made in the 
course to make it better adjusted to your teaching needs?
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INTERVIEW WITH COTE TRAINERS
1. What are your trainees' reasons for taking the COTE course? 
(please put a tick and/or indicate.)
a) Compulsory___________
b) I wanted to develop myself professionally_______
c) Other___________________________________________________
2. Do you think the course should be compulsory? why? why not?
3. How much do you think the course might meet your 
expectations?
a) Very much_________
b) Much__________
c) A little___________
d) Not at all.
4. What content areas do your trainees find the most useful in the 
course?
3 Do you think that trainees can implement the areas that they 
find useful during the course in their teaching situation after the 
course?
why ? why not?
5. How much do you think the course will have an influence in 
trainees' teaching behaviors?
6 . What changes , if any, do you think need to be made in the 
course to make it better adjusted to participants' teaching needs?
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Appendix C
COTE GRADUATE QUESTIONNAIRE
QUESTIONNAIRE
Dear Colleague,
This questionnaire is part of a research study for the MA 
TEFL Program at Bilkent University and it has been designed to 
get your feedback on the COTE course you have completed. 
Therefore, your CO-operation would be much appreciated. I would 
appreciate your honest and thorough responses to these 
questions. Your responses and identity will be kept confidential. I 
thank you in advance for your CO-operation and time.
THANK YOU AGAIN,
ÜMİT YILDIZ
BIOGRAPHICAL INFORMATION
Years of experience in teaching ELT :_____________________
Starting date of employment at YADIM :______________________
The year you took COTE at YADIM :_____________________
University and Department you graduated
from? a) University ;_____________________
b)Department :_____________________
Highest qualification you hold (Please put a tick in the 
boxes provided)
a) Bachelors degree (BA/BS)
b) Masters degree (MA) ;
c) Ph.D.
d) Others (please specify)
D
Q
D
D
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1-Please look at the following list of cor 
course and write the numbers in the b( 
reflects your answer to each of the thrc 
the COTE content topics.
1- None
2- A little
3- Somewhat
4 - Much
iteiit topics of the COTE 
:>xes provided which best 
ie question about each of
(X)'fE content topics How much 
was it
covered in the 
course?
How
important do 
you
personally 
feel it was ?
IIow often do 
you use it in 
your
classroom
now?
Lesson planning
Giving effective 
instructions (oral and 
written)
Dictation
Skills teaching
('orrecting errors 
(oral and written)
Using blackboard
Evciluation of 
textbooks and 
materials
Monitoring learners
Using visual aids 
(OHP, 7'ape recorder 
etc.)
Student motivation
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2-In column "A", please indicate how competent 3^ 011 feel 
3/0U were in this skill before COTE training and in column 
"B" how competent 3^ ou feel in this skill after theCOl E 
course.
Column A
1-Not at all competent 
2 -Somewhat cf )mpetent
3- Quite competent
4- Vei \ comi
Column B
1- Not at all competent
2- Somewhat competent
3- Quite competent
Com petency 
before COTL·
COTE content topics Com petency 
after COTE
Lesson planning
Giving effective instructions(oral 
and written)
Dictation
Skills teciching
Correc ting errors (oral and 
written)
Using blackboard
Evaluation of textbooks and 
materials
Monitoring learners
Using visual aids
Student motivation
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3-In what areas do you think you have improved 
your teaching skills the most a result of having 
participated in the COTE course? Please rank. 1 is 
for the area that you think you have improved 
your teaching skills, 10 is for the least.____________
_lesson  pian n in g
_C;iVING EFFriCrnGi INSTRUCTIONS ( ORAL AND WRITTEN)
_DICTATION
_SKIU.S TFACHING
_CORRECTING ERRORS( OR\E ANDWRIITEN)
_USING BLACKI»ARD
J^/AHIATION OF TEXTBOOKS AND NTATERIALS 
_MONITORING LEARNERS 
USING VISUAL AIDS
STUDENT MOTWATION
4 -  How much influence do you feel the COTE course 
has had on your teaching skills? (Please put a tick)
Extremely Very much A li Not at all
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5-What levels of expectation do you feel you had 
before the COTE course ? Indicate % of your 
expectations. (Total should be 100 %)____________
Very high High No Low Very Low
expectations expectations expectations expectations expectations
(For example if you feel they are divided evenly between that 
across all expectation level, you could indicate this so,
Very high High No Low Very Low
%20 %20 %20 %20 %20
6-How do you feel you were influenced in terms of 
improving your teaching skills by the COTE training ? 
(Please put a tick.)
Extremely Very much A little Not at all
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7 -Please indicate how much you think COTE has 
met your personal expectations. (Please put a 
tick.)
Extremely Very much Much A little Not at all
8-What changes, if any, do you think need to be 
made in the course to make it better adapted to 
your teaching needs ?____________________________
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Appendix D
COTE TRAINEE QUESTIONNAIRE
QUESTIONNAIRE
Dear Colleague,
This questionnaire is part of a research study for the MA 
TEFL at Bilkent University and it has been designed to get your 
feedback on the COTE course you are attending.
Therefore, your CO-operation would be much appreciated. I would 
appreciate your honest and thorough responses to these questions. 
Your responses and identity will be kept confidential. I thank you 
in advance for your CO-operation and time
THANK YOU AGAIN,
ÜMİT YILDIZ
BIOGRAPHICAL INFORMATION 
Years of experience in teaching ELT you 
have had in general 
Starting date of employment at YADIM 
Years of COTE at YADIM 
University and department you graduated
from? a)University :____________________
b) Department :____________________
Highest qualification you hold (please put a tick in the 
place provided)
a) Bachelors degree (BA/BS): D
b) Masters degree (MA)
c) Ph.D.
d) Others (please specify)
D
D
D_
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1-Please look at the following list of content topics of the COTE 
course and write the numbers in the boxes provided which best 
reflects your answer to each of the three question about each of 
the COTE content topics.
1- None
2- A little
3- Somewhat
4- Much
COTE content topics How much is 
it
covered in 
the course?
How
important 
do you 
personally 
feel 
it is 7
How often 
would you 
use it in 
your
classroom?
Lesson planning
Giving effective 
instructions (oral and 
written)
Dictation
Skills teaching
Correcting errors 
(oral and written)
using the blackboard
Evaluation of the 
textbook or material
Monitoring learners
Using visual aids
Student motivation
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2-In column "A", please indicate how competent you felt in this 
skill b efo re  COTE training and in column "B" how competent you 
might feel in this skill a f te r  the COTE course.___________________
Column A
1- not competent at all
2- somewhat competent
3- quite competent
Column B
1- not competent at all
2- somewhat competent
3- quite competent
Com petency 
before COTE
COTE content topics Com petency 
after COTE
Lesson planning
Giving effective instructions (oral 
and written)
Dictation
Skills teaching
Classroom management
Correcting errors (oral and 
written)
Using the blackboard
Evaluating textbook and material
Monitoring learners
Using visual aids
Student motivation
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3-In what areas personally would you most like to improve your 
teaching skills ? Please rank. 1 is for the area that you would most 
like improve your teaching skills and 10 is for the least.
.LESSON PLANNING
.GIVING EFFECTIVE INSTRUCTIONS ( ORAL AND WRITTEN)
.DICTATION
.SKILLS TEACHING
.CORRECTING ERRORS( ORAL AND WRITTEN)
.USING BLACKBOARD
.EVALUATION OF TEXTBOOKS AND MATERIALS 
.MONITORING LEARNERS 
.USING VISUAL AIDS 
STUDENT MOTIVATION
4- How much influence on teaching skills do you 
feel the COTE course will have ? (Please put a tick)
Extremely Very much A little Not at all
I l l
5- How do you rate your expectations of the COTE course 
before beginning? Indicate % of your expectations. ( Total 
should be 100 %)
Very high 
expectations
High
expectations
No Low Very Low 
expectations expectations expectations
(For example if you feel they are divided evenly between that 
across all expectation level, you could indicate this so,
Very high High No Low Very Low
expectations expectations expectations expectations expectations
% 20 % 20 % 20 % 20 % 20
6-How do you feel you are influenced in terms of 
improving your teaching skills by the COTE training? 
(Please put a tick.)
Extremely Very much A little Not at all
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7-Please indicate how much you think COTE will 
meet your expectations. ( Please put a tick.)
Extremely Very much Much A little Not at all
8-What changes, if any, do you think might be 
made in the course to make it better adapted to 
your teaching needs ?______________
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Appendix E
COTE TRAINER QUESTIONNAIRE
QUESTIONNAIRE
Dear Colleague,
This questionnaire is part of a research study for the MA 
TEFL Program at Bilkent University and it has been designed to 
get your feedback on the COTE course. Therefore, your Co­
operation would be much appreciated. I would appreciate your 
honest and thorough responses to these questions. Your responses 
and identity will be kept confidential. 1 thank you in advance for 
your CO-operation and time.
THANK YOU AGAIN, 
ÜMİT YILDIZ
BIOGRAPHICAL INFORMATION
Years of experience in teaching ELT :______________________
Starting date of employment at YADIM :______________________
Highest qualification you hold (Please put a tick in the appropriate 
box provided)
a) Bachelors degree (BA/BS):
b) Masters degree (MA) :
c) Ph.D. :
d) Others (please specify) :
D
D
D
G.
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1-Please look at the following list of content topics of the COTE 
course and write the numbers in the boxes provided which best 
reflects your answer to each of the three question about each of 
the COTE content topics.
1- None
2- A little
3- Somewhat
4- Much
COTE content topics How much is 
it
covered in 
the course?
How
important 
do you 
personally 
think it is ?
To what 
extent do you 
believe 
trainees make 
use of it in 
their 
teaching?
Lesson planning
Giving effective 
instructions (oral and 
written)
Dictation
Skills teaching
Correcting errors 
(oral and written)
Using the blackboard
Evaluation of 
textbooks and 
materials
Monitoring learners
Using visual aids
Student Motivation
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2-In column "A", please indicate how competent your 
trainees might feel in this skill before COTE training and 
in column "B" how competent they might feel in this skill 
a fte r  the COTE course.
Column A Column B
1-Not at all competent 1-Not at all competent
2-Somewhat competent 2-Somewhat competent
3-Quite competent 3-Quite competent
4-Very competent 4-Very competent
Com petency 
before COTE
COTE content topics Com petency 
after COTE
Lesson planning
Giving effective instructions(oral 
and written)
Dictation
Skills teaching
Correcting errors (oral and 
written)
Using blackboard
Evaluation of textbooks and 
materials
Monitoring learners
Using visual aids (OHP, Tape 
recorder, etc.)
Student Motivation
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3-In what areas do you think trainees would like 
to improve their teaching skills as a result of 
having participated in the COTE course? Please 
rank. 1 is for the area in which they most would 
like to improve, 10 is for the least.
.LESSON PLANNING
.GIVING EFFECTIVE INSTRUCTIONS ( ORAL AND WRITTEN)
.DICTATION
.SKILLS TEACHING
„CORRECTING ERRORS( ORAL AND WRITTEN)
„USING BLACKBOARD
„EVALUATION OF TEXTBOOKS AND MATERIALS
.MONITORING LEARNERS 
.USING VISUAL AIDS
.STUDENT MOTIVATION
4- How much influence do you feel the COTE course 
might have on trainees teaching skills? (Please 
put a tick) ______________
Extremely Very much Much A little Not at all
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5-What levels of expectation about COTE training 
do you feel various trainees bring with them to 
the COTE course ? Indicate % of new trainees and 
their expectations. ( Total should be 100 %)_______
Very high High No Low Very Low
% 20 % 20 % 20 % 20 % 20
(For example if you feel trainees are divided evenly between that 
across all expectation level, you could indicate this so,
Very high High No Low Very Low
expectations expectations expectations expectations expectations
% 20 % 20 % 20 % 20 % 20
6 -How do you feel the various trainees are 
influenced in terms of improving their teaching 
skills by the COTE training ?
(Please put a tick)____________________________
Extremely Very much A little Not at all
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7 - Please indicate how much you think COTE meets 
your trainees' expectations. (Please put a tick.)
Extremely Very much Much A little Not 
at all
8-What changes, if any, do you think might be 
made in the course to make it more suitable to 
your trainees' professional development needs ?
